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Abstract 
 This Action Research Project was designed to help me examine and improve my ability 
to use assessment in the curriculum cycle, my ability to differentiate specifically using comics, 
and my use of comics as a best practice in teaching English language arts. This research was 
specifically designed to use data from my teaching during my time in the Master of Arts in 
Teaching (MAT) program at Western Oregon University. My evidence consisted of lesson plans, 
class syllabi, supervisor observations, teacher created artifacts, and a reflective journal. This 
evidence helped me examine my own practices and look at my own improvement over time.  
 Through analyzing the data, I was able to learn what areas I have improved in and which 
areas of my teaching practices still need to be addressed. I was able to identify next steps in my 
career and ideas for continual improvement. I have concluded that it is important to be 
intentional in planning for the areas of assessment and differentiation. I also concluded that 
comics can enrich assessment, differentiation, and best practices in teaching English language 
arts.  
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Teaching English Language Arts Using Comics 
Chapter 1 
INTRODUCTION 
Philosophy of Education 
My philosophy of education must address the questions: what is teaching? What is 
learning? And how is education the intersection of these two things and yet something different 
and more? Most important, as an educator, what is my role in these processes? What is my 
responsibility in understanding the continual changing nature of that role and in being willing to 
make these changes as I am a life-long learner myself? 
As a prior Early Childhood ED teacher and teacher candidate in the Master of Arts in 
Teaching (MAT) program at Western Oregon University, I have an incredible opportunity to 
learn new ideas, develop as a professional, and give back to my community. After reflecting on 
my own learning and teaching, I am more intentional about my ideas on teaching, learning, and 
education. Inevitably, these ideas will continue to evolve throughout my own education and even 
into my career. These ideas are grounded in cognitive theory, constructivism, and responsive 
teaching. My philosophy of education is informed by my identity, beliefs, understanding of 
educational theory and belief in community.  
What is Learning 
 Inventions of Teaching: A Genealogy, by Davis, serves as a foundational text for 
education students. Davis examines the major theories and concepts of teaching, learning, and 
knowing or being educated while also exploring how these beliefs came to be.  Reading Davis' 
book gave me much of the theory and research to apply to my philosophy. One of the things I 
have learned is that there is not one "right" way to teach just waiting to be discovered. As Davis 
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(2009) states, "it's hardly surprising, then, that there is an enormous diversity of belief 
represented in contemporary discussion of learning and teaching" (p. 180). My goal is to find the 
theories, styles, and methods that fit my values, personal style, and that I can back with research. 
 When I teach, one of my guiding principles is that I am relational. I value connectedness 
and community; it is how I naturally teach. Through  my education, I know that relationships are 
primary for development---students are developing their sense of self through their social contact 
with others. Teaching is making connections to other people, our environment, subject matter, 
life, the greater world. Teaching is a way of connecting students with something that they need in 
life. For this connection to happen there needs to be strategy on the part of the teacher and 
intentionality on the part of the learner. In my licensure program and practicum experiences, I 
have learned a lot about teaching and learning, and I know they are both about making 
connections. Perhaps the most important connection is the connection between teaching and 
learning.  
Some of the specific words I use to describe teaching are guide and facilitator. I don’t 
believe the teacher has to be teaching at the moment of learning. Teachers can largely be 
facilitators providing place and opportunity for a student to learn but the teacher isn’t actively 
teaching. Davis (2009) states "a quality that is common to notions of improvising, occasioning, 
structuring, and framing is the participatory role of teaching" (p. 171). I definitely see 
participating as a primary form of teaching. Partly this is due to personality; I'm not an "in front 
of" person. However, I think from Davis' discussion of teacher as participant that this can be an 
asset. Student centered classrooms where there is a lot of discussion and group work can be very 
productive in terms of teaching, learning, and discovering. Ormrod (2016) states, “peer-
interactive instructional strategies can often promote more sophisticated cognitive processing. 
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When students explain their thinking and reasoning, they make their thoughts more visible to 
themselves and others-and thus more available for inspection, reflection, and modeling” (p. 379). 
This is a reminder to me to work more instructional strategies with peer interaction into my 
lessons. Group projects are valuable, but I also need to include time for reflection, reviewing 
terms, modeling ideas, and giving each other feedback. Freire’s Pedagogy of Freedom has some 
valuable pieces of wisdom about how to approach a classroom and teaching. For example, “…to 
teach is not to transfer knowledge but to create the possibilities for the production or construction 
of knowledge” (Freire, 1968, p. 30). I think this is especially true in an information society where 
facts and figures are so easily accessible. 
There are many theories about teaching and learning. Specifically thinking about 
mysticism and religion added to my own educational philosophy and ideas of how I will teach 
Language Arts. I see mysticism as divination, introspection, and the drawing out of truth from 
the student. I see religion as rules, directions, mastery, and the filling of a vessel.  This filling of 
the vessel can be related to drawing in. Davis (2009) describes mysticism and religion as “two 
complementary but distinguishable attitudes toward spiritual truths” (p. 40). I think it is 
important to note that they are described as complementary. I have seen myself and others shed 
religion or “the filling of a vessel” in a negative light, but I think there are instances where it is 
appropriate. In thinking about Language Arts and my own natural teaching style I tend toward 
mysticism. I believe in introspection, opinions, looking at varying perspectives. I naturally tend 
more toward teaching the student to draw out from their surroundings and their own knowledge 
what they believe to be true or “the answer”. However, when it comes to some aspects of 
Language Arts rules, directions, and mastery are valuable. For example, with grammar I think it 
can be valuable to teach students the rules and have them master them. Personally, I was never 
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taught to master grammar, and I still struggle with it. Within the metaphysical there are two 
schools of thought on knowledge, gnosis and episteme.  Gnosis is the teaching of our shared 
stories, morals, poetic language, right and wrong. Episteme is the teaching of facts, unambiguous 
information, and literal truths (Davis, 2009). I think to properly teach Language Arts, both of 
these forms of teaching are necessary, especially for teaching literature. 
Davis caused me to ponder how practically I approach teaching in the classroom. As 
Davis (2009) states, the focus of our conversations about school systems shouldn't be on strategy 
but instead on what it means to teach and learn. In my own education I should be thinking about 
the bigger picture of teaching and learning. I used to be one that believed if someone was 
teaching well, or at least with intention, someone would be learning. I have learned that there 
needs to be more strategy to the process of teaching, and intentionality on the part of the learner. 
What is Learning 
 I believe students learn by doing, by being involved in the learning process. Ultimately it 
is more complicated than that. It involves motivation, connectedness, authentic curriculum, 
differentiation, individualization, an understanding of Maslow’s Hierarchy of Needs, and a 
quality environment. All of these things come together and create “learning”. For my 
understanding of learning, I draw greatly on my own experiences as a student. 
Students must be motivated to learn. This motivation can be intrinsic or extrinsic. 
Interestingly my fifth-grade teacher, of whom I didn’t think very highly, taught me an important 
lesson on motivation. I also frequently look back at the way he taught and realize he was wise 
and concerned about the big picture. When he was very frustrated that students kept showing up 
to class without their homework, instead of yelling, he thought about motivation. He knew we all 
wanted to play on the team in the hockey championship so he told us unless we all showed up 
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with our finished project, we couldn’t play the game and we were responsible for making sure 
everyone completed it. In a time before even cordless phones, those twenty-five kids played 
phone tag all day and night until everyone had their homework in hand for Monday morning. We 
won the championship! Motivation! He also got me to read The Secret Garden and make a 
presentation about it to my whole class. When my mind went blank, and I just wanted to quit, he 
wouldn’t let me. He just asked me one question after another until I had gone through the whole 
presentation. Sometimes you just have to work through something. I use this skill a lot with 
students. You can’t just quit and say you can’t do it. I’m going to meet you where you are and 
work you through it. I think this is why I believe so much in the power of motivation, 
differentiation and individualization when it comes to learning.  
 It is important to provide students with a rich body of knowledge and experiences. 
Ormrod (2016) states, “people can connect new information to prior knowledge only when they 
actually have knowledge that relates to what they are learning…. Learners who have a large 
body of information already stored in long-term memory have more ideas to which they can 
relate their new experiences and so can more easily engage in such processes as meaningful 
learning and elaboration” (p. 204). Then, through in-depth processing, it can become a part of 
their long-term memory (Ormrod, 2016). Also, we need to make sure that our lessons build on 
the diverse knowledge that students from a variety of past experiences would have.  
  Environments are powerful learning tools. In the Reggio approach the environment is 
referred to as the third teacher (Smith, 2020). My own earliest educational experiences were in a 
rich environment. At Little Red School House, I learned about art, culture, drama, self-help 
skills, and social etiquette all in a relaxed play-based environment. The teachers built 
relationships and set up the curriculum and environment for everyone to be successful. When I 
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look back at this school, I remember the importance of learning about things different from 
ourselves and that children can learn through process when the environment allows it.  
Because of my beliefs about the influence of the environment I have put a lot of thought 
into how I should set up my classroom. I would create a classroom less focused on me and more 
focused on the group or community.  In Inventions of Teaching: A Genealogy, Davis examines 
systems such as those of a classroom and the complexity of those systems.  I found this 
influential in terms of how I would set up my classroom.  In referring to a complex system Davis 
(2009) argues that students can find the solution they seek within their diversity. Although Davis 
does not specifically state that a student-centered approach is superior to a teacher-centered 
approach, this reference would support the idea of a student- centered group approach as 
valuable teaching. 
Vygotsky’s theories also focus on the environment’s influence on cognitive growth, 
“especially a child’s social and cultural environment- in fostering cognitive growth”(Ormrod, 
2016, p. 304). Vygotsky focuses on a child’s social and cultural environment, but I think the 
physical environment that a child grows up in, and attends school in, also influences cognitive 
growth. To some degree the physical environment is part of what makes up the social and 
cultural environment. Recently I watched a video where the students had to go through metal 
detectors as they entered school each day. When I read Vygotsky’s quote, I thought about how 
that one aspect of the physical environment could impact a child’s cognitive growth. I know how 
going through security at the airport (although necessary) raises my stress and anxiety levels. 
The closer I get the more anxious I get, then I’m in “get through it mode”, then as I walk away it 
takes a few minutes to move past the experience. This would not be a time to learn cognitive 
skills. We know children don’t learn well in situations of heightened stress.  
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 In summary, my beliefs about learning are primarily in line with the constructivist 
view of learning. Constructivists believe learning should be active and that students construct 
meaning about the world around them. Learning is largely social yet based on personal 
experience. Peers are integral to discovery learning through collaboration. Constructivist theory 
involves higher order thinking skills where students apply knowledge, analyze, evaluate, and 
create. Students apply and connect their knowledge to real-world situations by building on their 
prior experience. In this view the teacher is largely responsible for scaffolding and asking 
questions that aid students in exploring topics. The teacher is more of a facilitator that provides 
an environment for discovery. This view merges well with how I see myself as a teacher, as a 
facilitator, and with my beliefs about the learning environment.  
What is Education 
Teaching and learning intersect to form what we know as education. My personal values 
about education are based on my experiences with teaching and learning. These values, beliefs, 
and experiences with teaching and learning come together to inform my ideas about education. 
Educational theory also has a profound impact on my understanding of education. Various 
educational theories come together to form my views on education. 
  My personal learning follows the ideas of social cognitive theory. I have said for a long 
time, without knowing the name for it, that I learn by observing those around me and copying 
them. Or, in some cases, doing the opposite of them because of what I have observed. Ormrod 
(2016) specifically states one of the principles of social cognitive theory is “people can have 
considerable control over their actions and environments” (p. 115). It is one of my personal 
beliefs that our choices, actions, and responses impact our outcomes. The term for this is 
personal agency. It makes sense then that my personal beliefs are in line with how I learn. 
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Part of social cognitive theory has to do with observation and modeling. “Modeling of 
academic skills can be especially effective when the model demonstrates not only how to do but 
also how to think about a task- in other words, when the model engages in cognitive modeling.” 
(Ormrod, 2016, p. 125). This quote focuses on how modeling can aid students in academic skills, 
which is something I can apply very specifically to the classroom. I think the emphasis on not 
just modeling a task but your thought process for why and how you are doing something is really 
important. Talking yourself through a task out loud can be really awkward but it can be 
extremely effective with students. 
  People store information more successfully when they relate it to things they already 
know (Ormrod, 2016). This ties back to constructivism and constructivist theory. I think it is 
really important to relate classroom material to what students know and build on it. Activating 
prior knowledge and finding out what students already know about a subject are useful 
techniques. One strategy for activating and assessing prior knowledge is using a KWL (know, 
want to know, learned) chart. Even if you don’t use a KWL chart, it is valuable to find out what 
students know and want to know at the beginning of a new subject area. This reinforces the value 
of interest led curriculum or projects because students are showing you with their interest what 
they know a little about and then you can build on it.  
My philosophy of education must include community---teaching and learning come 
together to form community connections. The most important connection teachers make is not 
one involving curriculum but the connection we make with students. One of my first priorities is 
always to make a connection with students to then be able to use my knowledge of what interests 
and motivates them to be a successful teacher. The teachers who have made the biggest impact in 
my life and education, are the ones who learned how to foster a relationship with me and other 
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students. We all have a basic need to feel connected and valued, to “be seen” and when teachers 
create this connection, they break down barriers. Teachers need to make relationship building 
between teachers and between students intentional. I think a classroom should be a fun and 
positive experience for students.  This relationship building is imperative because relationships 
are how students develop their sense of self which is one of the primary goals of education.  
Schools are communities where students’ needs of acceptance should be met. One of the 
ways we can ensure these acceptance needs are met is by pooling our collective knowledge and 
strengths. In community, students should feel safe expressing their opinions, thoughts, ideas, and 
beliefs. Discussions should be encouraged.  There is great value in having a social emotional 
curriculum and goals. 
The educational system has often been on the forefront for social justice and equity. 
Today’s classrooms are diverse, and educators play an important role in equity and social justice. 
One of the ways we do this is in valuing students’ home cultures. This culture is a part of the 
student’s developing identity. This culture is also the “real world” for a student that I am wanting 
to make connections to in the present and for the future.  
As an educator I need an attitude of awareness and reflection. We live in a uniquely 
diverse and constantly changing society where everyone has a story. I do not, and will not, know 
everyone’s story.  As Ulluci and Howard (2015) warn, it is easy to make hyper generalizations 
about entire groups of people including those living in poverty.  When we put students into this 
“culture of poverty” framework we do them, and ourselves, an injustice because we fail to learn 
their true culture. We are then inadequately prepared to meet their educational needs. From 
Pathologizing the Poor: Implications for preparing Teachers to Work in High-Poverty Schools, I 
learned the intricacies of many of the myths surrounding poverty. Ulluci and Howard propose 
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using anchor questions and guided conversations to consider the poverty-based issues students 
face and how to best address them in the classroom. I think asking these, sometimes hard, 
questions will lead to insightful awareness and personal reflection. Berchini (2014) states, “I do 
not provide a panacea for all that ails critical English educators; rather, I hope to extend the 
conversation about what it means to become a thoughtful critical teacher educator as one learns 
to teach” (p. 248). This points back to the same idea of being aware, asking questions, and 
having conversations. I think the value of this is that it is the opposite of making assumptions or 
ignoring differences and inadequacies. These statements are specifically about students 
experiencing poverty but are really true of anyone who’s life experience is different than our 
own.  
  I think it is important to look at diversity from a strength-based perspective. “Different 
cultures pass along different cognitive tools” (Ormrod, 2016, p. 305). “Funds of Knowledge for 
Teaching: Using a Qualitative Approach to Connect Homes and Classrooms'' summarizes a 
study along border towns where local “banks” of knowledge were studied to be used in the 
classroom (Moll et al., 1992). Essentially, they were studying the impact of using the cognitive 
tools from the children’s cultures. It was found that adding this into the curriculum had positive 
impacts on learning. Also having parents come into the classroom to share their knowledge and 
input on the curriculum had positive impacts. To be strength based, I need to ensure that my 
lessons build on the diverse knowledge that students from a variety of past experiences would 
have. I need to be reflective and intentional. 
What is My Role 
Davis (2009) states “a new vocabulary has begun to emerge around teaching over the past 
several decades, moving away from notions of direct causality and toward notions of necessary 
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participation-for example, facilitating, enabling, modeling, empowering, and occasioning” (p. 
23).  I think this goes back to the idea that kids are not a vessel to be filled with facts, or 
knowledge. As teachers our role is to facilitate the learning, enable the learning, model how to 
discover, model the skills, and empower students to discover on their own. 
There are forces within education that are beyond my immediate control. As an ethical 
educator I have to work within the system to advocate for change I want to see. Two of the main 
factors that are controversial are standards-based practices and high stakes testing. 
I see the value in using standards to guide and inform my instructional planning. I see 
standards not as a hindrance but as an accountability to ensure we cover all the necessary 
material at the appropriate time. I want to focus my teaching on students’ specific strengths, 
weaknesses, interests, and learning needs. I know that I will ultimately have to prepare them for 
testing. In life we do have tests and there is value in learning test taking skills. My hope is to 
never be in a scenario where my teaching is focused on teaching to the test.  
Based on my experience in Early Childhood Education where we use alternative 
assessment instead of testing, I plan to advocate for other forms of assessment in secondary 
education. There are other forms of evidence that can inform us if learning has happened. These 
forms of evidence may include data, change, reflection, skill assessment, or the ability to impart 
the new knowledge. A variety of assessment tools are needed pre and post learning to assess how 
much students have learned. The most important forms of learning are often the hardest to 
measure. For students these may often involve executive function, social skills, initiative, 
creativity, and deep critical thinking skills. In a data driven world it is important to remember 
that the skills most necessary for a successful life and career often don’t show up on a test.  This 
is a transition in thinking from how assessments have been viewed in the past, and what much of 
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assessment theory started out trying to accomplish.  Davis, in his discussion of Empiricism 
discusses the development of assessments and assessment theory. 
Davis (2009) argues that empiricism is about efficiency. Modeled after an assembly line 
it is about rote repetition, processes, and grouping into classes. Large traditional schools are still 
structured according to these principles. Like an assembly line, with empiricism you must be 
able to measure your output. Empiricist methods dictated what to teach, and when to teach. With 
the addition of the behaviorist movement, they knew how to teach as well (Davis, 2009). Davis 
(2009) states teaching became “a matter of conditioning or training…doing what must be done to 
increase the probability of a desired response to a set of conditions” (p. 88). I think this is where 
we see a lot of tests and teaching to the test. Although I never want to teach to the test, through 
my studies I have learned the value of assessment and using assessment to guide instruction. This 
has led to one of my personal goals: learning to authentically assess students and use the 
knowledge gained to inform instruction.  
Conclusion 
Part of my role is to increase student’s self-efficacy through goals and planning. Ormrod 
(2016) states, “furthermore, goal attainment results in considerable self-satisfaction, enhances 
self-efficacy, and leads to higher standards for future performance” (p. 465). Goals affect the 
level of engagement and strategies students use to learn (Ormrod, 2016). I have personally seen 
that when adolescents and adults start intentionally setting and focusing on goals there is a direct 
correlation to motivation and increased achievement. The, currently popular, vision boards are 
successful because they focus students on what they want to achieve and then keep those goals, 
or vision, in front of them on a regular basis. They may not be as valuable as a specific 
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measurable goal with a plan, but you do have a regular focus on what you want to achieve. I 
think they are a strong motivational tool.  
Because I believe this, I have reflected on my own teaching and learning as I have 
recently entered the K-12 teaching profession and continue to study at Western Oregon 
University. This has led me to my personal goals for this research. My goals, which are in line 
with the INTASC core teaching standards, the national standards by which teachers can measure 
and track their improvement, are: 
• To use appropriate authentic assessments to guide instruction. 
• To improve my ability to differentiate in the classroom.  
• Using comics as a best practice to enhance instruction or create high interest  
I have always enjoyed school and being educated. I know that has influenced me to be 
the style of teacher that I am. I am thankful for the opportunity I have to be a member of the 
teaching profession; it is rewarding, meaningful, and full of challenges. I actually love a 
challenge! My hope is that after students leave my classroom, their educational journey has 
really just begun as they go on to be lifelong learners that continue to value their education and 
to actively learn in whatever their endeavors are or their future holds. I hope to influence all my 
students in such a way that they enjoy the educational process and decide to become lifelong 
learners. 
The above philosophy of education leads me to set goals and gives me a strong desire to 
improve and grow as an educator. One of the ways I found my philosophy best expressed is 
through the use of comics in the classroom. As I used comics as a pedagogical strategy, I was 
drawn to research in areas that I knew would bring the most growth in my teaching. As a result, I 
asked myself the following three questions that moved me into the research that you will see in 
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the pages that follow.  The three questions are: 1) How has my learning in the MAT program 
changed how I use assessment as part of the curriculum cycle? 2) How has my learning in the 
MAT program changed how I use differentiation, specifically using comics, to increase student 
access, and 3) How is my teaching and student learning impacted by using comics as a best 
practice?  
  These questions are the basis of the research that you will read, and they have guided my 
collection of data as well as my thoughts on what best practices, differentiation, and assessment 
in the area of language arts should look like as I continue to develop as a teacher.   
In the literature review that follows you will find references to articles about using 
comics in the classroom as an effective teaching method.  
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Chapter 2 
LITERATURE REVIEW 
Purposes and Objectives for the Literature Review 
My purpose in this review of the research was to discover how teachers and researchers 
have looked at effective teaching strategies in the area of English Language Arts. I searched for 
research on “differentiation in English Language Arts” and “assessment in English Language 
Arts” because I believe there are specific ways to structure lessons in the English Language Arts 
classroom that would vary from other content areas. I also wanted to find specific ways to use 
comics and visual elements to enhance both differentiation and assessment. I also searched for 
studies on “best practices for English Language Arts” because best practices specific to the ELA 
field soundly support both struggling and gifted students. Additionally, because I would be 
studying my own practice and focusing on the use of comics in teaching English Language Arts, 
I looked for studies that indicated the kinds of instruction that are effective for using comics to 
teach reading and writing and to see if there was research on how comics help teachers 
differentiate, assess, and teach more effectively in the classroom environment.     
This literature review addresses my knowledge of these concepts as a foundation for my 
understanding to set goals and grow from those goals, in my own teaching.  I especially looked 
for research that described effective strategies for each area and gave examples of how it might 
work in a secondary ELA classroom. Application of this research was an essential part in 
building my own knowledge base for this project.  
 
Procedures for the Literature Review 
I selected literature for this review based on several specific criteria. Research on 
effective teaching strategies in ELA was included if it contained the following descriptors: 
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assessment in education and differentiation in education. This search yielded thousands of 
relevant articles. In order to narrow my findings and make them more specific to this research 
project, I then focused my review efforts on articles that discussed comics, graphic novels, visual 
literacy, and infographics.  I also searched the reading lists of prior classes from the MAT 
program for relevant articles. From there, I looked for articles that supported sub-themes that 
emerged from the major articles in my literature review.  These sub-themes are: 1) using comics 
as a means of differentiation, 2) choice in assessment, and 3) using comics in ELA.  For these 
sub-sections, I initially searched the EBSCO database server for articles that met the keyword 
criteria listed above, along with conducting a search for books in the database of the Hamersly 
Library at Western Oregon University. After finding these books and articles, I hand-searched 
their reference lists as sources to find additional related articles and books.  
In order to integrate the literature review, I developed a coding protocol and 
corresponding separation of research into the major themes: differentiation, assessment, and best 
practices. I read each article to determine how it fit within these broad thematic categories, and 
then, through a process of reading and rereading for salient features of each study, I determined 
the subheadings in the literature review. My intent was to start with a broad treatment of each 
theme and then to systematically reduce broad understandings of effective teaching in English 
Language Arts to specific understanding of how these themes are present in research about 
comics being used to enhance differentiation, assessment, and best practices in the ELA 
classroom.  
Effective Teaching in English Language Arts 
This review of the research built a better understanding of how to teach English 
Language Arts in the most effective manner, following best practices. This will guide the design 
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of curriculum used to teach secondary students in an inclusive high interest manner responsive to 
their individual culture and differentiation needs. The original prediction was that research 
surrounding the use of comics in the classroom would be controversial and limited. Upon 
delving into the research, the opposite was found. The use of comics is overwhelmingly 
supported by research and best practices. Initially the specific keyword searches involving 
comics, graphics novels, and differentiation or assessment did not yield many results. However, 
every result I did find was rich in additional resources and most of the research related to all 
three sub-themes.  
One of the major findings was that an intentional strong pedagogy was needed to 
successfully utilize comics in the classroom. This led to the third sub-theme not being solely 
about high interest but about using comics to support many best practices in teaching ELA. This 
theme also became an overarching theme as these best practices related to differentiation and 
assessment using comics in the classroom as well. Therefore, I chose to address this theme first 
as overarching and then the two other themes as related.  
Another unexpected finding was the number of studies that suggested particular ways of 
using comics for assessment. It was noted that similar assessment projects were repeatedly 
mentioned in different research. These studies linked these assessments to differentiation and 
best practices in the ELA classroom. Therefore, the assessment theme morphed from using 
comics to build choice and options into assessment to ways to specifically use comics and 
visuals to assess in a process-oriented manner. These specific assessments not only assess 
knowledge but build in differentiation to teach additional knowledge. The type of assessment 
found in the research is linked to and exemplifies the teaching cycle.   
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My plan is for this research to help me reflect on who I am as an educator and to aid in 
the connection of my philosophy to current research and the most effective teaching 
strategies.  Spiegelman, a prominent comic creator and advocate famously said, “Comics are a 
gateway drug to literacy” (Mayer, n.d./2014, p. 281). Believing this statement is true and wanting 
to learn the best way to utilize the “drug” is the reason for this research. This research will need 
to examine the following themes: best practices for using comics to teach English Language 
Arts, using comics for differentiation in the ELA classroom, and assessment for instruction in 
reading and writing using comics. Students enter the classroom with a wide range of abilities, 
interests, and prior funds of knowledge. Using comics is a key strategy in meeting the needs of 
these diverse students. It is essential to know the research behind the most effective way to use 
comics to differentiate, assess, and gain interest in the English Language Arts classroom. 
Research Studies 
This research study combined strands of complementary research literature, centered on 
three sub-themes. First, I looked at research on effective teaching in English Language Arts 
because I wanted to research using comics as a high interest ELA strategy.  This research 
suggested not just high interest ELA strategies, but specific pedagogy needed for effectively 
teaching with comics in ELA. Second, I discuss the sub-theme 2) using comics to differentiate. 
Finally, I consider research on sub theme 3) using comics and visuals such as infographics as 
alternative forms of assessment because this leads to process-oriented assessment with ingrained 
choice, building a foundation for future teaching choices. 
This intentional attention to the teaching cycle, using assessment as a foundation for both 
choice and teaching strategy, exemplifies the findings in the research about effective instruction. 
Thus, I have learned it is important to consider not just adding a text type as an enhancement to 
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an existing curriculum, but to intentionally build the teaching cycle around the text type. This 
intentionality would require attention to specific components tied to reading, writing, thinking, 
and assessing. 
Definitions 
Scholarly research on comics and visual literacy is relatively new and ever evolving. It is 
important to give the specific definitions of these terms being used in this literature review.  
Comics 
McCloud (1993) is a prominent author in the comics world and defines comics as “juxtaposed 
pictorial and other images in deliberate sequence intended to convey information and/or produce 
an aesthetic response in the viewer” (p. 9). Graphic novels and comics are a form of text not a 
genre (Carter, 2008).  
Visual Literacy 
“A group of acquired competencies for interpreting and composing visible messages” 
(Akkoyunlu & Kibar, 2014, Slide 6). The Association of College and Research Libraries 
(ACRL) created Visual Literacy Competency Standards for Higher Education. According to 
these standards a visually literate student should be able to define, find, interpret, analyze, 
evaluate, and create with images effectively and ethically including the use of citation (Mayer, 
n.d./2014, Chapter 12). 
Infographics 
 “The visualization of data or ideas that tries to convey complex information to an audience in a 
manner that can be quickly consumed and easily understood” (Akkoyunlu & Kibar, 2014, Slide 
4).  
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National Council of Teachers of English (NCTE) Statement on Comics 
 
 NCTE is a professional association of educators. Their mission is to improve the 
teaching and learning of English language arts. NCTE is considered an authority in the field of 
English language arts. Their information is research based and tested by professionals. Numerous 
position statements published by NCTE support the use of comics in the classroom.  For 
example, NCTE (2015) resolves that we should “highlight and support authors, illustrators, 
publishers, and booksellers whose work represents multiple perspectives and cultural diversity in 
the lives of all children.”  NCTE (2015) also calls for an increase in more diverse literature 
(2015). Comics both represent diversity and are diverse in their very format and nature.  
The Use of Comics Reinforces Best Practices in Teaching ELA 
Surprisingly, I didn’t find any research against using comics or that spoke of their inferior 
or less academic nature in the classroom. Research suggests even college professors have begun 
using visual formats such as comics because they recognize their value in promoting critical 
thinking and being culturally responsive (Mayer, 2014). This matters because even college 
professors believe in the value of teaching visual literacy as college prep. Although there were 
references in studies such as, “Talking to Teachers about Reading and Teaching with Comics”, 
about resistance, no resistance was found in research (Lewkowich, 2019; Williams, 2008). The 
references to resistance in studies were from parents, advanced students, or community members 
about the perceived lack of academic rigor in comics or “low brow” nature and topics 
(Lewkowich, 2019). Teacher resistance to using comics in the ELA classroom was not from 
questioning the academic impact of comics but because they questioned their own ability to 
effectively teach with comics.  
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In fact, several educators and authors chose to use comics as a format to present their 
research and findings. McCloud (1993) appropriately wrote the landmark book Understanding 
Comics entirely in comics form. Ayers followed suit writing To Teach: the journey, in comics, 
entirely in comic form. Ayers (2010) speaks of words and pictures mingling in a dance that cause 
us to ask questions we wouldn’t otherwise ask.  Sousanis (2012) created a dissertation in comic 
book form largely to challenge the idea that words should be the dominant form of 
communication. This dissertation broke barriers and was later published as a book.  
College professors are increasingly using comics in the classroom and promoting comics 
as an educational tool in preparing students for college (Mayer, 2014). The increase in academic 
writing not only about comics, but written in comic form, exemplifies the increased acceptance 
of comics at the academic level. Research overwhelmingly supports the use of comics in the 
classroom.  
The High Interest Nature of Comics Increases Student Engagement 
The initial and obvious reasoning for using comics in the classroom is high interest. 
Comics are a part of pop culture and relate to the everyday lives of students. Typically, there is a 
gap between pop culture and what is taught in classrooms (Williams, 2008). Comics help bridge 
this gap because students are naturally drawn to the format (Williams, 2008; Dallcqua, 2012).  
Atwood and Gerber (2020) use multimedia storytelling, primarily comics, to increase 
student engagement and teach varying views. Intrinsic motivation was increased through the use 
of comics because students were literally able to see themselves reflected in the lessons and 
because they make the reading more accessible to students at a variety of levels (Attwood & 
Gerber 2020; Wilhelm & Smith, 2016; Dallacquua, 2012). Numerous studies spoke of the value 
of comics based on interest and engagement alone. However, most of the studies also mentioned 
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that using comics for interest’s sake alone is shortchanging students, teachers, and the curriculum 
(Attwood & Gerber, 2020; Williams, 2008; Dallacqua, 2012). With the use of proper pedagogy 
comics can elicit so much more than just engagement.  
Moreover, comics will be of high interest even if not taught according to specific 
pedagogy as they will still connect students’ lives to current culture and prior funds of 
knowledge. When the subject matter is relevant to students and connects to prior funds of 
knowledge students make connections which leads to increased engagement (Bromley, 2007; 
Moll et al., 1992). Williams (2008) states “comics, manga, and graphic novels can create a 
bridge that is wide, stable, heavily trafficked, and easy to cross” (p. 18). This bridge can be used 
by students to access texts regardless of teacher training and pedagogy.  
Additionally, it is not just the reading of comics but the creation of comics that increases 
student engagement. Ryder (2020) uses the creation of comics in the classroom to strengthen 
students' storytelling skills and boost their confidence. A basic lesson that teaches students to 
draw figures using shapes can reduce fears based on a lack of artistic ability (Ryder, 2020). 
Students are engaged by the range of genres that can easily be created in comics using simple 
visual symbols (Ryder, 2020) Students who feel confident in their abilities are naturally more 
engaged in the classroom.  
Culturally Responsive  
Culturally responsive pedagogy references and connects to students’ culture in all aspects 
of the classroom (Ladson-Billings, 1995). Culture is a fundamental part of who students are. For 
pedagogy to be culturally responsive means to teach in a manner that responds to varying 
cultural needs. Culturally responsive teachers celebrate the diversity of cultures in their 
classroom while finding ways to be inclusive and build connections.  To be culturally relevant, 
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teaching must not just make students feel good but must require them to meet academic 
excellence (Ladson-Billings, 1995). Part of what makes comics high interest, engaging, and a 
best practice is that they are culturally responsive. Students see themselves in comics (Dallacqua, 
2012). 
Comic books tend to relate to modern culture and reflect more accurately the lives of 
students currently in secondary schools. Because comics can be racist, sexist, violent, and 
immoral I found it interesting that they were touted as being culturally responsive. The research 
basically stated that especially secondary students want to see real life, relate to it, and dissect it. 
They want authenticity; they don’t want a pretty little “diverse” picture painted for them. 
Integrating comic books into the ELA classroom aids students in seeing themselves in the text. 
Attwood & Gerber (2020) mention this specifically in reaction to the social studies curriculum 
and having students across the racial and socioeconomic lines see themselves in the lessons and 
therefore invest in the topics being studied. Moll, et. al. (1992) speak of funds of knowledge in 
teaching and connecting to what students are doing in their home culture. This would support 
bringing comics and visuals that students choose to read at home and in their free time into the 
classroom to create cultural connections. Also, as the research speaks of beginning with movies, 
photos, and other visual artifacts according to Moll, et. al. (1992) these artifacts could be found 
in any home or culture and used to decide what will be studied. In other words, find visuals and 
comics from students’ home cultures and they become the curriculum.  
Culturally responsive teaching not only responds to students' individual cultures but 
expands students’ worldviews.  Attwood and Gerber use comics in social studies and ELA to 
teach students to consider multiple viewpoints. Combining ELA and Social Studies using comics 
is ideal for heavier subjects (Attwood and Gerber, 2020). Using comics not only helps students 
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consider others' viewpoints but also see themselves in the material being taught. In addition, 
reading comics increases student empathy (Attwood and Gerber, 2020; Kersulov, 2016; 
Williams, 2008). In particular Atwood and Gerber harness the visual nature of comics to evaluate 
how characters are portrayed and why. For example, they have students consider why the faces 
of police are obscured in a particular text and how this visual detail is used to hide their humanity 
(Attwood and Gerber, 2020). Using the visual nature of comics to think critically about people in 
the stories increases empathy for others by prompting discussions based on visual depictions in 
the comics.  
The canon is the set of texts traditionally used to teach literature. The traditional texts of 
the canon can be difficult for students to relate to. One way to deconstruct the canon is to teach 
traditional stories in a new way. According to Dallacqua (2012) using comic book versions of 
classic books maintains the same character, themes, and tone but is a more accessible and 
culturally relevant text. Words are learned by creating connections between current knowledge 
and new learning (Bromley, 2007). By pairing the classic stories with a text connected to 
students' lives and typical reading choices, a bridge is created that connects students to classical 
literature and begins to disrupt the traditional canon.  
Because of calls for culturally relevant pedagogy and increased attention to students’ 
lived experiences, there is a strong emphasis on disrupting traditional ideas about the texts that 
have permeated traditional ELA classrooms. Comics are being increasingly integrated into the 
classroom. Comics serve as a gateway to reading for reluctant readers (Williams, 2020) and more 
options have become available for all ages of readers.  
However, by using comics as a catch-all and failing to introduce students properly to 
comics we fail students and fail to harness the true educational power comics have to offer 
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(Sousanis, 2012). Overall research did not support just putting comics in the classroom library or 
offering them as choice texts. To truly utilize or draw upon the visual and combined value of 
comics, specific intentional pedagogy must be used. Students need to be taught how to read 
comics and make connections.  
Specific Pedagogy Using Comics in Teaching  
Comics can be utilized in a variety of ways to support best practices in the English 
Language Arts classroom. Throughout the research specific pedagogical practices for teaching 
ELA using comics were presented.  Research seemed to unanimously support the idea of putting 
comics in the curriculum because of high interest however by utilizing specific pedagogy 
learning could be scaffolded, enriched, and differentiated.  
Specifically, comics lend themselves to teaching literary devices. The strong images of 
graphic novels work well for teaching literary devices (Dallacqua, 2012). While reading comics 
“readers are required to actively engage in the process of decoding and comprehending a range 
of literary devices, including narrative structure, metaphor and symbolism, point of view, and the 
use of puns, alliteration, and inferences” (Dallacqua, 2012, p. 366). Comics work especially well 
for teaching literary devices because their layered multimodal nature is both accessible and 
requires students to think critically about the devices being used. 
Carter (2008) claims graphic novels are a form and not a genre. The support Carter 
(2008) provides for this claim inadvertently provides an excellent activity using comics to teach 
the concept of genre and specific genres. The instruction that Carter (2008) describes uses a 
simple stick drawing with added elements to show students how a simple symbol, such as a 
cowboy hat, informs us of the genre of the story.  This simple activity exemplifies how easy it 
can be to teach students literary devices using a visual format.  
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 26 
Comics can also be used to teach the basics of English Language Arts. For example, 
some instructors use comics to teach vocabulary. Bromley (2007) states illustrated vocabulary 
notebooks are a successful strategy for vocabulary instruction. In My Life as a Book the author, 
Tashjian (2011), uses a similar strategy to Bromley to teach vocabulary. The book is primarily 
written in traditional text but with illustrations of vocabulary words to teach those words in a 
visual manner. Tashjian (2011) recommends these books for increasing student vocabulary 
especially for struggling readers or English language learners.  
Visual Literacy and Comics  
As the texts that students interact with on a daily basis are becoming increasingly visual 
in nature, the need for visual literacy instruction is becoming more apparent. Visual literacy is 
the acquired competencies students need to interpret and compose visible messages (Akkoyunlu 
& Kibar, 2014). According to Akkoyunlu & Kibar (2014) because of the increasing visual nature 
of society there is a need for visual literacy skills to be developed even in young students. 
Teaching visual literacy allows students to process representational meaning of images and 
practice analytical thinking (Akkoyunlu & Kibar, 2014).  
 One common example of visible messages that students would compose or interpret are 
infographics. Infographics are visual forms of data representation that convey complex 
information in a way that can be easily understood (Akkoyunlu & Kibar,2014). Infographics 
would not generally meet the definition of comics. They do, however, use many of the same 
visual elements as comics (Lindblom et al., 2016; Mccloud, 1993). Comics and infographics 
complement each other well in the visual classroom and can be used to deepen learning when 
used together. 
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Lindblom, et. al, (2016) used infographics to synthesize information in traditional literary 
texts. The activity was born out of the idea to balance literature and informational text CCSS by 
combining them. The authors’ infographic assignment was inspired by the knowledge that 
graphic novels increase engagement and provide greater access to complex ideas by merging 
images and print (Lindblom, et. al, 2016). Infographics are then used by students to create an 
informational text based on the classic literary text they studied. This assignment is another 
example of how comics and visuals can be used to deconstruct the traditional teaching of the 
canon.  
Making inferences and synthesizing information are abstract skills that modern students 
struggle with. The visual nature of comics allows students to combine the text and images, 
strengthening this skill (Akkoyunlu & Kibar, 2014; Attwood & Gerber, 2020). Akkoyunlu & 
Kibar, (2014) argue that the results of their study show that students need more instruction to be 
able to analyze infographics. They suggest group assessments and peer review to build these 
visual analysis skills. The implication of this would be the need for more instruction in the field 
of visual literacy. 
In recognizing the value of visual literacy and the increased retention with visual 
instruction Bromley (2007) started using visual strategies to teach vocabulary. Further, because 
words are dual-coded, both a meaning and a visual is processed as words are stored in memory. 
Bromley (2007) states that using an image or sensory experience enhances word recognition. 
Carter (2008) and Sousanis (2012) speak to the privileged nature and dominance of the 
written word over visual images in English classes specifically. They further explain that really 
all reading is visual as letters are a symbol that represents something (McCloud, 1993). Reading 
visuals actually requires deeper thought and critical analysis (Carter, 2008; Sousanis, 2012). 
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Research overwhelmingly supported the use of comics in the ELA classroom. This was 
primarily because comics strongly support best practices in teaching ELA. However, it was 
noted that using specific intentional pedagogy was needed to harness the full possibilities of 
using comics. This would be in opposition to just putting comics in the classroom library or 
offering them as choice texts or alternate texts for struggling readers.  
A Review of Research on Using Comics to Differentiate in ELA 
Differentiation is a valuable instructional strategy that allows teachers to tailor instruction 
to individual student needs and levels. Differentiation is necessary as every class will have 
students at a variety of levels with varying interests, strengths, and weaknesses. In the ELA 
classroom differentiation can be accomplished through the environment, content levels, flexible 
grouping, product choice, reading choice, and scaffolded instruction.  
 Differentiation is often mentioned as a valuable use of comics and comics lend 
themselves well to differentiation. However, research specifically states this is not just a matter 
of “comics are easier”, there must be intentionality. Students still must be explicitly taught 
different elements of literature and reading but the visual nature of comics lends well to 
differentiation. Mayer (2014) argues that visual literacy allows for differentiation by allowing 
students with different learning styles to have a greater role in the discipline.  
Also, the high interest nature of comics will get some reluctant readers to read which is 
often the first hurdle in remediation and differentiation for readers that are behind. The multi-
layered nature of comics lends well to differentiation of all learners as one text can be accessed 
by all students (Attwood and Gerber, 2020). Attwood and Gerber (2020) speak of how comics 
teach complicated ideas to struggling students without taking away from the seriousness. Higher 
level students will be able to read deeper and take away more meaning while less skilled students 
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can still access the same text. In essence, “comic books and other graphic literature can become 
an essential literacy component of a differentiated humanities curriculum” (Attwood & Gerber, 
2020, p. 177). Additionally, comics can be used to scaffold learning of students who are below 
grade level in reading to access grade level content (Attwood & Gerber, 2020).  
Attwood and Gerber (2020), paired students who are strong in storytelling and/or artistic 
skills with students who struggle in these areas. Students work together on the drawing and 
narrative fostering collaboration and providing support where each student needs it while also 
allowing each student to excel in their area of strength. This is an example of using comics and 
assessment to differentiate for gifted and struggling students and to allow students who are gifted 
in less predominant academic areas, to be a leader.  
Graphic novels can help with differentiating text for the diverse body of needs in modern 
classrooms. In “Graphix A Guide to Using Graphic Novels with Children and Teens” Scholastic 
claimed this extensive ability to differentiate can aid students who are struggling with language 
acquisition for a variety of reasons. According to Scholastic (ND) context clues in illustrations 
aid special-needs students, students with autism can more readily identify emotions in the 
images, and English language learners increase their language proficiency by quickly acquiring 
new vocabulary. The images in graphic novels increase student learning by naturally 
differentiating the text for a variety of learning needs.  
Furthermore, the accessibility of comics aids in differentiation. According to Attwood 
and Gerber (2020) comics can be used for students who are ready for different levels of 
academic rigor but need to access the same content. They found that integrating graphic novels 
into the curriculum engaged students who were not able to read fluently at the reading level of 
the traditional text (Attwood and Gerber, 2020). Because of the visual nature of the text students 
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can more quickly and easily reread as necessary to increase understanding- removing a barrier 
(Attwood and Gerber, 2020). One specific example of this is the use of Sacco’s The Great War: 
July 1, 1916: The First Day of the Battle of Somme with the entire class. This is a wordless 
panorama detailing a story of trench warfare. In Atwood and Gerber’s experience students had 
struggled to make connections between this war and the related literature they were studying. 
They combined a gallery walk of the piece with assignments designed to enhance student 
interaction with the piece. Overall, it was found that “… the lack of text, and the incredible detail 
of the battle provided a rich, impactful learning experience and honored the diverse processing 
speed and learning styles among the students. This visual narrative allowed for a broader range 
of students to explore a concept together while honoring the neurodiversity within the class” 
(Attwood & Gerber, 2020, p. 178). 
Comics can also be used as a device to scaffold students’ ability to read more difficult 
texts. Research suggests that comics are a valuable differentiation strategy when the text is too 
difficult, expanding students’ ability to comprehend (Lindblom et al., 2016; Tovani, 2000). 
Dallacqua (2012) discovered that literary devices such as point of view and symbolism are very 
visual and began using graphic novels to introduce the devices and help scaffold students' 
abilities to recognize these devices in more traditional texts. According to Dallacqua(2012) 
comics can also be used to scaffold the learning of various students, from hesitant to gifted 
readers, as they transition to different modes of literature and the content reading for a variety of 
subjects.   
Overall, the research toward differentiation with comics concludes that comics lend 
themselves well to differentiation because they are easy to read, easy to access, and of high 
interest (Attwood & Gerber, 2020; Dallacqua, 2012; Lindblom et al., 2016; Williams, 2008). It 
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was also mentioned that comics allow differentiation while using one class text because the text 
is accessible to all students but also allows for deeper learning and interpretation for more 
advanced students.  
A Review of Research on Using Comics for Assessment in ELA  
Through differentiation and multimodal options, comics also lend themselves well to 
assessment. Assessment is an essential piece to the curriculum cycle. Assessments can be done 
both pre and post teaching to evaluate, measure, and document students’ knowledge and 
abilities.  Assessment is used to gauge student learning and achievement determining if learning 
targets have been met. As part of the curriculum cycle assessment is used to inform instruction.  
In ELA the teacher may be assessing both reading and writing ability, as well as any 
specific content, intentionally or unintentionally (Buehl, 2017). This is the nature of many ELA 
assessments. Because of the visual and artistic nature of comics, using them in assessment can 
remove some barriers and allow students to represent their abilities in the categories that the 
teacher intends to assess so that we are not disadvantaging some students (West and Williams, 
2015). There are two main ways comics can be used in assessment through reading comics or 
through creating comics.  
Using Comics to Access Reading Ability and Comprehension 
Attwood and Gerber (2020) spoke of a specific activity using comics in a picture walk of 
comics depicting a battle. Students were instructed on ways to observe and respond to questions. 
The authors found that the visual nature of the study along with the structure of the activity 
allowed for additional processing time and natural scaffolding for neuro diverse students. This is 
one example of how to use comics in assessment of content knowledge and connections while 
removing barriers associated with traditional reading and writing. 
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The highly visual nature of comics makes them a good resource for teaching and 
assessing symbolism. After students have explored the concept of symbolism, they can find 
examples in comics and explain their purpose (“Reading Comics”, n.d.). This assessment can tie 
into using comics for choice in assessment as students could write their answers or express them 
visually.  
In comics the reader must fill in the gaps of knowledge between the panels. This gap is 
referred to as the gutter (McCloud, 1993). This gutter can be used to assess students’ 
understanding of inferences. In comics the reader is expected to infer the action that takes place 
in the gutter or they will be lost (“Reading Comics”, n.d.). The more complex the comic the 
more important the ability to infer becomes (“Reading Comics”, n.d.). This understanding of the 
level of inference needed to understand comics can be used to create assessments based on 
student need. Additionally, a graphic version of a traditional story could be used to assess 
students’ ability to infer what is happening in the story.  
Using Student Created Comics in Assessment  
Using comics and texts made by students leads to choice and process in assessment. 
Creating comics as an assessment leads to increased student choice as it is a process-based 
assessment with many different outcomes.  Mayer (2014) states, “written exams and research 
papers are not the only ways to assess student knowledge”. Increasingly students must create 
visual portfolios showcasing their visual literacy skills in an increasingly visual culture (Mayer, 
2014). Furthermore, Mayer (2014) states “additional student projects may include ...assignments 
to find and analyze an image, presentations with visual components, turning credible data into an 
infographic, storytelling narratives with images, and more” (p. 289). 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 33 
 Some hesitation expressed by teachers considering using comics for assessment is found 
in the following questions: 1) how do I grade this work? 2) how do I show growth? 3)  how do I 
give feedback?  (Akkoyunlu & Kibar, 2014). Some of these concerns can be alleviated by 
specific rubrics and established assessment criteria created for visual elements such as 
infographics and comics in the ELA classroom (Adams, 2000). A specific point-based rubric that 
lays out expectations and gives a measurability to artistic elements is necessary with infographics 
but can also be used to show growth (Akkoyunlu & Kibar, 2014). Akkoyunlu & Kibar, (2014) 
suggest based on their study of student created infographics that group assessment and peer 
review would lead to stronger analysis skills and produce better design solutions. They mention a 
cyclical process of group work and feedback that is unique to this genre and multimodal in its 
approach.  
In using the creation of infographics as assessment students are learning, constructing and 
designing information, even as they are being assessed (Akkoyunlu & Kibar, 2014). This is in 
opposition to a test where the test only assesses, and new knowledge is not gained. In creating 
infographics assessment of knowledge and skills is taking place while even more knowledge is 
being gained in the process as additional critical thinking is taking place during the assessment 
(Akkoyunlu & Kibar 2014). Again, the process of assessment actually leads to additional 
learning and stronger outcomes than a final individual summative assessment.  Using comics 
type assessment with traditional text leads to greater outcomes in learning and connections to 
additional standards (Akkoyunlu & Kibar 2014).  
Wordless books and comics provide an opportunity to assess student abilities. Adding 
text to visual scenes is a way to assess students' knowledge of many literary devices (Dallacqua, 
2012). Students can work alone or in partners to add words to the scenes demonstrating their 
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ability to understand dialogue, characterization, and cultural knowledge (Attwood and Gerber, 
2020). Adding text to a wordless scene in a comic is an example of a process oriented 
multimodal assessment.  
An additional way that students can be assessed on their understanding or opinions is in 
allowing them to create short comics of their own. These comics may be fictional stories or 
nonfiction representations of a subject. Adams (2000) conducted research where students were 
assessed on their opinions and attitudes about subjects such as gender roles and sports by 
creating simple collage type comics with speech and thought bubbles. These comics allowed for 
a greater representation of students' ideas than a traditional question or written assessment would 
have provided (Adams, 2000).  
Another way to assess students' understanding of a narrative is to have them turn a scene 
into a short comic. According to Adams (2000) this works best if students are taught not just 
literary analysis but also an analysis of comic techniques. In Adams’ (2000) research of students 
creating literary comics, the students were able to successfully represent at least one scene as 
well as broader aspects of literary analysis pertaining to the narrative. This form of assessment 
allows students to express ideas and concepts that they may not have adequate written skills to 
express. This could also be offered as one choice in a menu of assessment options.  
Through the use of comics in assessment teachers have the opportunity for greater 
outcomes in learning. Comics provide choice and process in assessment. Writing comic books, 
adding text to scenes, and infographics are examples of process-oriented assessments with built 
in choice. Because of their multimodal nature and opportunities for differentiation comics work 
well for assessment in ELA classrooms.  
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Conclusion 
The research demonstrates that the teaching of English language arts can be enhanced by 
the use of comics in the classroom. Comics are highly engaging and can entice reluctant, as well 
as avid, readers into engaging with the curriculum. Visual means of communication enhance 
critical thinking skills and connect to the increasingly visual nature of modern society. Research 
overwhelmingly supports the idea that comics are an effective way to teach English language 
arts.  I have read widely to integrate this research into the research portion of my action research 
project.  Through the research I have conducted about deconstructing the traditional use of text in 
the secondary ELA classroom with the foundation of comics as an effective teaching strategy, I 
have identified three main areas for exploration: using comics to enhance best practices in ELA, 
differentiation using comics, and assessment using comics. Application of this research will be 
essential as I embark on this project to build my knowledge base and apply these skills in the 
classroom. 
  




The methods of inquiry for this study focused on the principles and practices of action 
research, using self-study aligned with professional teacher standards, teacher artifacts, lesson 
plans, assignments from the MAT program at WOU, and a reflective journal as a means of data 
collection.  I will begin with a review of action research principles to establish the foundation for 
this study’s method of inquiry. Second, I will review the choices and purposes of data collection 
that helped to highlight my instruction and means for searching for improvement. Third, I will 
detail my context for the study, methods of data collection protocols, maintaining credibility and 
trustworthiness of the data, and acknowledge my limitations as a researcher. Finally, I will 
present the procedures used for studying my practice, while providing data and analysis that 
speaks to adaptations and adjustments made to my instruction as I implemented this study. 
Research Questions 
My focus for this research was representing my growth as a teacher as a result of the 
master’s in teaching program at Western Oregon University.  Specifically, I examined how 
comics can be used as a tool for assessment, differentiation, and best practices in the secondary 
English language arts (ELA) classroom.  This focus aligned with the following INTASC 
Standards for teacher professional development. INTASC standard #6, the teacher understands 
and uses multiple methods of assessment to engage learners in their own growth, to monitor 
learner progress, and to guide the teacher’s and learner’s decision making, led me to understand 
the value in using a variety of assessments to monitor students’ progress, engage students in their 
growth, and as a part of the curriculum cycle to guide decision making.  INTASC standard #2, 
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the teacher uses understanding of individual differences and diverse cultures and communities to 
ensure inclusive learning environments that enable each learner to meet high standards, also 
connects to my philosophy and guides my understanding that all students learn differently. I need 
to differentiate instruction so that all students can engage with my teaching. INTASC standard 
#8, the teacher understands and uses a variety of instructional strategies to encourage learners 
to develop deep understanding of content areas and their connections, and to build skills to 
apply knowledge in meaningful ways, connects to my third goal of using best practices in 
instructional strategies. 
Additionally, I considered how studying my own practice in line with INTASC Standards 
could improve my own instruction and therefore, student learning. My purpose of this study was 
to show how my personal growth and improvement in teaching would lead to increasingly 
positive outcomes for students.  The research question (s) for this study were: 
1. How has my learning in the MAT program changed how I use assessment as a 
part of the curriculum cycle? A focus of my research was to show that I had not only 
increased my use of assessment but that I also used the assessment data to further inform 
my teaching through the curriculum cycle. Data gathered from this question was used to 
validate the use of comics as an assessment tool to improve teaching and the curriculum 
cycle. 
2. How has my learning in the MAT program changed how I use differentiation, 
specifically using comics, to increase student access?  The research represents how I am 
increasingly using comics to differentiate instruction to better serve students at varying 
levels of learning. 
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3. How is my teaching and student learning impacted by using comics as a best 
practice in the English language arts classroom?  Data gathered from a focus on this 
question was used to describe how using comics as a teaching strategy lends well to best 
practices in teaching English language arts.  Data also verifies how the use of comics in 
teaching English language arts creates high interest and increases student learning. 
INTASC Standards 
Professional teachers need standards for their professional practice. This holds them 
accountable and guides them in the growth of their practice. INTASC standards provide this 
needed guidance and framework for teachers. Officially, the INTASC standards are a model of 
core teaching standards that form the Interstate Teacher Assessment and Support Consortium. 
The INTASC standards are important because they provide a guide for me as I set goals 
for improvement of my teaching practices. These standards help teachers focus on what is most 
important in the implementation of best practices and quality instruction. As it relates to the 
action research project the INTASC standards provided the language and framework for my 
research goals.   
The first INTASC standard I chose to focus on is standard #6, assessment. The first 
research question of my project was about assessment and how assessment connects to the 
curriculum cycle. The wording of standard #6 focuses on this cycle. The specifics of the 
standards will aid in focusing my growth on using multiple methods to assess, monitoring 
student progress, and using the data to inform not only my teaching but students of their learning. 
The second INTASC standard I chose to focus on was standard #2, learning differences. 
This standard is focused on differentiation and how it is important in ensuring that all learners 
can engage with my teaching in the classroom. This leads to my second research question which 
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centers on how I use comics to differentiate and increase student access to texts. The framework 
of this standard stresses the importance of understanding individual differences and using 
differentiation to ensure every learner can meet expectations. 
The third INTASC standard I focused on was standard #8, instructional strategies. The 
main focus of this standard is the use of best practices. Specifically, my third research question 
was about the use of comics as a best practice to positively impact student outcomes. The 
standard focuses on using a variety of instructional strategies and using these to build 
connections and skills for students. Focusing on the standard as I developed my research helped 
guide me to a more meaningful use of comics in the classroom. 
Methods and Procedures 
Because my purpose was to describe my own teaching practice as well as how I use data 
to improve my own practice in line with the INTASC professional standards, it was important to 
choose a method that could account for both what the standards are for teachers and how I was 
paying attention to my own practice through data collection to improve it. Accordingly, this 
study was designed as an action research study. 
The primary method for my action research project was asking questions that I believe 
will help me improve as a teacher in the classroom, and then actively engaging in data collection 
and analysis to answer those questions. The research was based on my initial inquiry and then 
followed the procedure that Western Oregon University has put in place for action research. The 
research steps are: (1) identify the questions related to my goals, (2) consider methods to answer 
the questions, (3) collect data on the methods used and (4) determine if the methods worked 
(Spencer, 2017). As I followed the steps of this research, I engaged in the process of studying my 
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own teaching practice, gathering data, analyzing data, and learning what impact that has had on 
my classroom, teaching practices, and goals. 
Action research began with looking at the goals I wanted to accomplish and the questions 
I would need to research to accomplish those goals. This is important as it led to the research that 
I did, and prominent research that has been done on the same question. Looking at this prior 
research led to further exploration that needed to be done. The next step was looking at my own 
teaching practice and asking how I can improve as a teacher. This step was followed by 
conducting a literature review looking at the conclusions other educators have come to and the 
research they have done to reach their conclusions. 
Once I asked my research question and inquired into what problem I wanted to solve with 
my question, I developed a plan. At this point I began the action part of my research by 
collecting and analyzing data.  It was this analysis that provided the data value to answer my 
research questions. Data can be gathered through documents, artifacts, interviews, observations, 
and notes that are directly related to the action research being done, as well as, with personal 
experiences during the research (Spencer, 2017). The process of gathering data and analyzing it 
is a cycle. 
As a student in the master’s program at Western Oregon University, engaging in action 
research was a valuable process that improved my teaching practice now and will continue to 
influence that practice in the future. Reflecting on my progress in assessing, differentiating, and 
using best practices in the English language arts classroom, utilizing comics, not only improved 
my teaching but taught me valuable research and reflection skills to be utilized throughout my 
career. 
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Data Collection 
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data 
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out 
action planning, which represents the application of the action research results. Data collection in 
an action research project typically is related to the topic or issues and provides answers 
pertinent to the research questions. As Padak and Padak (1994) observe, data is information that 
aids you in answering your question. Therefore, I used a variety of data collection tools related to 
my topic to ensure the validity of my results. Furthermore, I adhered to the following four 
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2) 
comparison in data collection was built in so that the results could be judged against themselves 
both before and after the intervention period, 3) aspects of performance to be examined were 
identified prior to data collection so that the information was relevant and connected to the 
research questions, and 4) a variety of data was collected so that different aspects of the topic 
could be brought to light (Padak and Padak, 1994). Finally, because I was studying my own 
practice while I was in the middle of said practice, I acknowledge the “spiraling nature” of data 
collection in action research (Padak and Padak, 1994). By focusing on data in connection to my 
research questions, my attention turned to other pieces of data that emerged in relation to my 
questions. These emergent data pieces were included as part of the study as they had relevance to 
my research questions. 
Because my research questions focused on my own learning and effectiveness as an 
educator, I chose to collect data that would provide information about how my practice and the 
interventions I identified aligned with the research topic.  Next, I describe the types of data I 
chose to collect. 
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Lesson Plans 
I collected data from the lesson plans I wrote as assignments in the MAT program and for 
classes I created and instructed as a professional teacher on a restricted license. I was able to see 
my growth in planning for teaching by examining the data available in these lesson plans and 
comparing it over time. My lesson plans should show examples of increased use of 
differentiation and assessment specifically using comics. The data from the lesson plans should 
also show an increased use of comics as a best practice. These lesson plans are taken from three 
terms in my first year of teaching and the expectation is that they will show a pattern of growth 
in planning for assessment, differentiation, and best practices in teaching. 
Reflective Journal  
The most challenging but perhaps the most valuable data I collected was from a reflective 
journal. I attempted to reflect at least weekly on how the lessons I taught went especially in 
regard to my goals of assessment, differentiation, and using comics as a teaching strategy. 
Ideally, I reflected after each lesson that I taught that I intentionally infused with a practice from 
my goals. This reflection should provide data on the results of my implementation of my goals 
and growth as a result of the MAT program. With increased reflection comes increased 
opportunities to try new strategies based on the results of prior lessons. This data should also 
show patterns over time. This journal should also provide data about my growth as a teacher 
overall, not just in categories related to my goals. Specific goals are important however, the most 
important goal is improving the effectiveness of my teaching overall. 
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Context of the Study 
This research is based on a small K-8 charter school in rural Oregon. The school is 
approximately twenty miles outside of the capitol city, Salem, Oregon.  The school currently has 
210 students. The school partners with families that have chosen to home educate (homeschool) 
their children. The school offers guidance, an extensive curriculum library, allotment funds for 
materials, and onsite enrichment classes in different content and elective areas. Students are not 
required to take onsite classes. Approximately 70 students attend onsite on a given day. 
Approximately fifty percent of the students take at least one onsite enrichment class. Families are 
responsible for teaching their students according to OR state standards. They are encouraged to 
utilize classes taught by licensed staff to ensure they meet these standards. The school currently 
has thirteen staff members: two administrators, seven licensed staff, two office staff, and two 
instructional assistants. The staff collaborate frequently, and all help out wherever necessary to 
provide the best experience for students and families. One example of this is that this year all 
staff members have taken on the role of tutoring students one -on-one because the number of 
requests was so high after a year of distance learning. Classes are often taught in a cross-
curricular manner; however, each teacher has a primary specialty. I currently hold a restricted 
license and teach primarily middle school with an emphasis on English language arts. 
I am primarily mentored by the school director. His observations and feedback have been 
very helpful as I learn to manage a classroom and learn to differentiate and assess students 
especially in the online environment.  We also have many experienced staff members that have 
become unofficial mentors in my first year of teaching. We have weekly meetings where we 
conference about strategies and resources. We also have numerous opportunities for professional 
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development. Through co-teaching I have had opportunities to learn from experienced teachers 
who provide constructive feedback and creative ideas to implement in the classroom. 
Our schedule is different than most schools, even in a more traditional year. In fact, this 
year our schedule is more similar to other schools because we are all offering a version of online 
learning. Our online learning mirrored our previous in-person enrichment classes.  I teach 12 
different classes a week, but each class meets only once per week for approximately one hour. 
Most of our classes have approximately ten students. My classes are predominantly in the area of 
ELA, but I teach some classes in technology, social studies, and early learning. 
 The classes at our school are multi age and grade. Predominantly they are offered in the 
brackets of K-3, 4-6, and 7-8, however I teach some classes that are 4-8.  This is a unique 
opportunity that our school offers for students to be grouped more based on ability and interest as 
opposed to the grade they are enrolled in. However, this can also present a challenge as a variety 
of differentiation is necessary. All special education students at our school are mainstreamed. We 
do not operate separate classrooms. Our model allows for a high degree of individualization, 
accommodation, and modification in the mainstream classroom. 
Participants 
Because this study was designed using an action research approach, the main participant 
in the study is myself, as the teacher. As my learning progressed throughout my student teaching 
program, I became interested in a number of ideas that would help me to improve my instruction. 
Ultimately, I decided to focus on the main research areas outlined in my research questions. To 
lend credibility to the results I will share from my self-study of my practice, it is important to 
describe my role in the classroom where I teach. In this section I will focus on describing my 
own classroom and my role as the teacher. 
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This is my first year as a full-time teacher at a charter school. I am on a restricted 
license.  I did tutor and substitute teach at this same school prior to being hired as a full-time 
teacher. This school operates under an alternative model. I have been involved with the school 
since they opened and embracing their model was the catalyst for my decision to become a 
licensed teacher. 
I create my own curriculum from a variety of sources. This provides me incredible 
freedom and creativity. For example, after studying comics as literature in my own college 
studies, I decided to teach comics as lit classes to middle school students. I have been allowed to 
craft these classes and the school has purchased the needed text sets. The school also values co-
teaching and my peers have been invaluable resources mentoring me even though they aren’t 
actually in the role of cooperating teacher. 
I am almost finished with my first year in this environment. It has been an incredibly 
challenging year as we have been distance learning. I have taught all my classes via live zoom 
sessions. We are currently transitioning to a hybrid model of teaching where I will be teaching 
both in person and via Zoom. This year has taught me so much about my teaching practices and 
the curriculum cycle. Completing the MAT program at Western Oregon University while 
teaching has given me an incredible opportunity to apply my learning about assessment, 
differentiation, and effective teaching strategies. I am able to see in real time the improvement in 
student outcomes based on my increased understanding of effective teaching. 
My experience in this position as well as my prior experience in early childhood 
education led to my research questions. A comparison of the skills already acquired, and the 
skills needed to effectively teach secondary students revealed areas where I would need to grow 
as an educator. I chose goals specifically related to differentiation and assessment because these 
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were areas I needed to acquire additional knowledge and action research is the perfect 
opportunity to research my improvement in these areas. The freedom I have to create creative 
classes led to my third action research goal which involves the use of comics in the classroom. 
My current position gave me the opportunity to carry out action research around this third goal. 
This third goal will help me understand if using comics in the classroom is a form of best 
practices in teaching and improves student outcomes. 
How I Studied My Teaching 
The primary method of studying my teaching was through comparison. I compared the 
evidence of my teaching strategies from the beginning of the WOU program and my first terms 
of teaching to my last term of teaching. I am comparing lesson plans, assessments, journal 
entries, and observations from Fall and Winter term to Spring term. Overall, I am comparing 
evidence from the 2020-2021 school year, from August 2020 through early May 2021. 
I will analyze how my teaching style and the effectiveness of my lessons have changed in 
regard to my use of comics for effective instruction. Specifically, I will be looking at how I have 
improved through the use of comics for assessment, differentiation, and to increase best practices 
and engagement in the secondary ELA classroom. I will examine my assignments from the MAT 
program for how I have researched and studied differentiation, assessment, teaching strategies, 
and comics in order to improve my ability to teach ELA and improve student learning. Many of 
my classes from Fall term were repeated in Spring term so I will be able to see what I changed 
based on my learning after having the opportunity to revisit them. I was able to apply some of 
the notes I made in my reflective journal as I retaught classes and then reflect on improvement 
based on the changes. As we transitioned to in-person learning, I had the unique opportunity of 
evaluating the effectiveness of strategies I adapted for online learning in the traditional 
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classroom. I was able to reflect on my teaching process during this transition and it became 
additional data to influence my growth as a teacher. 
 
Credibility 
Validity and reliability are important aspects of social research and can be accounted for 
in a variety of ways (Torrance, 2012). Both validity, the quality of being logically sound, and 
reliability, the degree to which accuracy can be considered dependable, are components of 
credibility, the quality of being trusted or believed in. Eisner (1991) believes that credibility of 
qualitative research is grown through a “confluence of evidence” that includes multiple types of 
data (p. 110). Validity of research is one component of providing credibility and can be done 
through triangulation of data (Lather, 1991). Carter, Bryant-Lukosius, DiCesno, Blythe, and 
Neville (2014) explain that one method of triangulation is method triangulation which includes 
using multiple methods of data collection.  This is similar to Eisner’s (1991) method of structural 
corroboration. Eisner (1991) also believes that getting input and opinions from others in the same 
field serves as a means of consensual validation. This helps to further demonstrate credibility. 
(In my research, I used multiple methods of data collection. These different methods 
served as method triangulation based on the explanation from Carter et al. (2014). The methods 
of data collection were through analyzing the lesson plans I created while in the MAT program at 
Western Oregon University (WOU), analyzing the assignments I completed through WOU, and 
analyzing the reflective journal I kept to document my experiences teaching. This allowed me to 
analyze the data through differing means to ensure that I was correctly interpreting the data, as 
well resulting in “a broader understanding of the phenomenon” (Carter et al., 2014, p. 546).  
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Chapter 4 
DATA AND RESEARCH ANAYSIS 
Introduction 
This chapter presents the analysis of the data I collected, coded, and organized to address 
the research questions identified as part of the action research process. The three main research 
questions guided the analysis of the data that was collected. The three research questions were: 
1) How has my learning in the MAT program changed my use of assessment as part of the 
curriculum cycle?  2) How has my learning in the MAT program changed how I use 
differentiation, specifically using comics, to increase student access? 3) How is my teaching, and 
student learning, impacted by using comics as a best practice? These questions are the basis of 
the research that you will read, and they have guided my collection of data as well as my 
thoughts on what best practices, differentiation, and assessment in the area of language arts 
should look like as I continue to develop as a teacher. The purpose of this action research project 
is to answer the research questions in regard to my growth in my teaching practices.  
Throughout the action research process, I have collected data on my teaching practice and 
growth as an educator. The chapter outlines processes of collection, organization, coding, and 
analysis of the data. I gathered data from my teaching and practices to examine my growth 
through the Master of Arts in Teaching (MAT) program at Western Oregon University in regard 
to the above research questions. The data collected, coded, and analyzed was lesson plans from 
the 2020-2021 school year, class syllabi for the same year, teacher artifacts, supervisor 
observations, and a journal reflecting on my teaching experiences.  
I have learned not only from the analysis of this data but also from the process of 
gathering the data. Learning to organize a system to reflect on my growth and putting my 
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observations into practice during that process has been invaluable. The reflective journal in 
particular caused me to continually reflect on my teaching experiences and the outcome. This 
reflection allowed me to implement changes and evaluate that impact even before the official 
data analysis. This process relates to ongoing professional learning and the use of evidence to 
improve practice as called for in INTASC standard #9. 
This is my first year teaching on a restricted license at a local charter school. Analyzing 
this data from my beginning WOU assignments to the most current units I have designed allows 
me to see the breadth of change in my teaching practices. Specifically, how I have grown in the 
areas of assessment and differentiation which were areas originally identified as areas in need of 
growth in my personal philosophy of education. Early on in my studies I identified comics as a 
tool that could be used to enhance the English language arts (ELA) classroom especially in the 
areas of best practices, assessment, and differentiation. Thus, comics became the focus of my 
action research project. The data I collected primarily focused on the Comics as Lit classes that I 
taught each term and other classes where I taught using graphic novels. However, a result of my 
reflection during data collection was that I was able to see how many of the practices I was 
implementing could improve outcomes in other classes, even though comics were not the main 
focus of the class. This implementation provided even more data for analysis especially in the 
form of comparison between the same class taught with and without comics being used as a part 
of assessment, differentiation, and best practices. Reflecting on my own teaching practices and 
how I can best serve students will help me continue to grow as an educator throughout my 
career.  
 This chapter is organized into three sections. Each section, which focuses on one of the 
research questions, is then organized by the data sets collected.  Each section begins with a 
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restatement of the research question followed by the specific data analysis and commentary on 
how the data was interpreted. My final conclusion of the implications of these findings and how 
they will impact my teaching practices in the future will be presented in the final chapter of this 
project, chapter 5.  
Data Analysis of Research Question 1 
The first research question is, “How has my learning in the MAT program changed my 
use of assessment as part of the curriculum cycle? “After I coded my data according to themes 
this was the first area of data that I analyzed. I looked at each category of data and focused on 
ways that I used assessment in my planning, teaching, and syllabi as well as areas where it was 
mentioned in observations, commentary, and reflective writing. I examined how I grew in my 
knowledge of assessment and use of assessment as part of the curriculum cycle both with and 
without the use of comics.  
Examining My Lesson Plans 
I looked through my lesson plans from the beginning of the 2020 school year through 
March of 2021. I specifically examined the assessment strategies I used and how I used 
assessment to inform instruction as a part of the curriculum cycle. I printed out lesson plans from 
all of my Comics as Lit classes and highlighted assessment strategies. I highlighted assessment 
strategies using comics in a different color. The terms and phrases I especially looked for were 
comics, assessment, visuals, response, exit ticket, and assignment. When I had examined all of 
my lesson plans from Comics as Lit classes, I went back and skimmed my first two terms of 
lesson plans for instances where I used some form of comics as assessment and highlighted any 
findings. These plans were skimmed because I did not intentionally start using comics for 
assessment in non-comics classes until my third term, based on my reflective practices. I then 
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printed out my non-comics lesson plans from the third term and highlighted instances where I 
had used comics for assessment.  
The evidence showed that informal assessment was only minimally present in my first 
term and was increasingly present in later terms. Also, comics were initially planned as part of 
the assessment process for the Comics as Lit classes, though this is most strongly demonstrated 
in the syllabus, because I use backward design and plan with my assessments in mind, it is 
important to show the synergies between assessment and planning.  However, in focusing on the 
lesson plans, I discovered that my follow through was poor and comics were minimally used for 
assessment. Also, they were primarily used in one capacity as opposed to the more creative ways 
I learned to use comics for assessment in later terms. Comics were primarily used for project-
based assessment as opposed to exit tickets or in class quick informal assessments which could 
be immediately used to guide instruction. In my first term especially, the project assessments 
were rarely used to guide instruction. They were used as summative assessments instead. This is 
one of the things I learned through my studies at WOU. In my first term I had a plan, and I had 
students complete assessments, but assessments didn’t guide my instruction that much.  The 
exception was the very first assessment that told me students couldn’t write at the essay level and 
I had to restructure the class. I had originally intended for them to produce several essays as 
summative assessments. Based on this finding I did actually choose to add more comics type 
assessments since I wouldn’t be doing essays.  
In order to create a numerical comparison of my use of comics for assessment over the 
three terms I created a chart representing the number of times per term I used comics for 
assessment. I compared the three Comics as Lit classes as that class was taught all three terms. I 
also included a writing class taught all three terms and some classes that were not taught all three 
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terms. I reviewed previously highlighted areas of the lesson plans to count up the number of 
times assessment was used each term.  
Term Class # times comics used for assessment 
# of times comics 
assessment used to 
guide instruction 
1 Comics as Lit 7 3 
2 Comics as Lit 9 4 
3 Comics as Lit 8 5 
1 IEW Writing 1 0 
2 IEW Writing 4 2 
3 IEW Writing 4 2 
2 Writer’s Workshop 3 2 
2 English 6-8 4 3 
Note. Third term numbers are based on the plan. The classes are not complete at time of writing. 
Figure 1: Progression of Comics Used as Assessment 
The table shows the progression of using comics for assessment especially in non 
comics-based classes as time went on and I developed as a teacher. I have organized the table so 
that you can see 1) the number of times I used assessment, and 2) if the assessment was used to 
guide instruction. An analysis of this data shows the reader this is an area of growth especially in 
using assessment to guide instruction which was my goal.  
As I moved through my lesson plans chronologically, I found that in my second and third 
term additional assessments were added into the Comics as Lit classes. These assessments were 
increasingly used to guide instruction. By this time I had refined the assessments to build on one 
another and also had clearer directions, along with rubrics which made students more successful 
and gave me more data to be used to guide future teaching. 
Another thing that increased in term two and three was the increase in in-class, informal 
and formative assessments that could be used to immediately inform instruction or, at the very 
least, guide the next class. One example of this was adding an interactive shared Google doc into 
the lesson plan. Students moved their figures to different places on the document to represent 
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their understanding of the topic. I was then able to use this immediate assessment to inform the 
rest of the lesson.  
 
Figure 2: Comics as Lit lesson plan With Interactive Assessment  
 
A similar assessment to this was used in the Winter term Comics as Lit class. Students 
simultaneously worked in a Google slide presentation while creating character trading cards in 
class. This assignment assessed students' ability to quote a text, provide evidence to support their 
character analysis, and properly cite a comic.  
 
Figure #3: Example of Comics as Lit Interactive Slides Assessment  
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This in-class assessment provided immediate feedback as to whether students could 
quote, cite, and provide evidence. I was able to reteach or provide immediate support as students 
were working in class. You can see in the above example the student cited the text by writing 
(pg.2, new chapter). This is inaccurate and I was able to type a proper example directly into her 
slide while she was working and see if she was able to correct her work based on the example.   
In term two I began using comics for assessment in more creative and non-conventional 
ways. For example, I developed a lesson where students practiced writing dialogue in comics, 
then turned the comics dialogue into traditional written dialogue. Next, they turned traditional 
written dialogue into comics dialogue, capitalizing on features of comics to communicate to the 
reader. 
Figure #4: Example of Google Slides Dialogue/Quoting Lesson  
 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 55 
This taught students how to write dialogue and format it traditionally and in comics. The 
assessment also provided immediate feedback on students' understanding of both dialogue itself 
and formatting. This activity was also quickly modified to be used with teaching how to quote a 
person and then format that quote into a text.  
Examination of lesson plans from classes that were not focused on comics also showed 
an increase in the use of comics in assessment in term two and three. Primarily in term three I 
used several comics-based assessments in other classes based on their success in Comics as Lit 
and the overlap of skills. I realized if a comic activity and assessment had been used to teach 
how to quote in Comics as Lit it could also be used in my writing class. Success was mixed and 
based on many factors. One being that sometimes classes had not been taught the basics of how 
to read or create a comic which created a barrier when all of a sudden they were supposed to 
represent skills in this medium. I reflect on this more specifically in discussion of my reflective 
journal.  
Examining the Syllabi 
The next data set I examined for research question one was the syllabi from the Fall, 
Winter, and Spring terms.  Primarily I analyzed the Comics as Lit class for the types of planned 
assessment listed in the syllabi. I highlighted assessments listed in the weekly sections as well as 
any mention of assessment in the class description. I specifically highlighted assessments that 
used comics. I did look for terms such as comic, panel, assessment and assignment however, 
because I had planned and taught the classes I knew based on the title which assessments 
involved comics. I then compared the type and increasing nature of the assessments across the 
three terms. Next, I highlighted the assessments described in the syllabi from writing and other 
cross-curricular classes taught in the ‘20-21 school year. I also examined the syllabi from all 
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three terms of these classes for frequency of comics used for assessment. I looked for evidence 
of comics assessments being used to inform future instruction. However, I determined that 
syllabi were not a good source of data for that final analysis. These classes did not repeat all 
three terms as Comics as Lit did, therefore, a direct numerical comparison could not be made. 
However, patterns could be found as to the frequency of assessments being planned, the types of 
assessments used over the terms, and number of times that a comic assessment was written into 
the syllabi each term. 
 
Term Class Assessments using comics listed in syllabi 
1 Comics as Lit 4 
2 Comics as Lit 7 
3 Comics as Lit 2 
1 IEW Writing 1 
2 IEW Writing 2 
3 IEW Writing 3 
2 Writer’s Workshop 3 
2 English 6-8 2 
Figure # 5: The Number of Times a Comics Assessment Was Listed in the Syllabi  
The examination of the three Comics as Lit syllabi shows minimally increasing use of 
comics as formative assessment. However, this is partly due to the fact that the initial Fall 
syllabus was digital and changed after my initial realization that summative essay assignments 
weren’t going to work. The Spring, or third term syllabus, shows the most growth in my use of 
informal and formative assessments to guide instruction, while listing the fewest assessments. 
This is because when I planned Spring term I chose to write topics that would be covered instead 
of summative assignments on the syllabus (see Appendix A). This represents my growth in 
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understanding of wanting to structure the class based on student need using informal assessments 
in class as opposed to a predetermined plan and a summative assessment listed on the syllabi that 
wouldn’t inform instruction.  
None of the Fall term class syllabi besides Comics as Lit listed comics as an assessment 
tool. A few of the non comics-based classes listed assessments using comics in Winter and 
Spring terms. The increasing mention of planned comics for use of assessment in non-comics 
classes shows my growth (figure #5). As I grew in my knowledge of comics as an assessment 
tool across the curriculum, I increasingly added it to all the classes I was teaching. However, 
these assessments were not mentioned in the syllabus for most classes as they were not a part of 
the initial class plan.  
An initial examination of the Comics as Lit syllabi shows that comics as an assessment 
tool were a part of the initial class design. The syllabi for the Comics as Lit classes showed 
examples of planned assessment using comics in the class description. For example, in the Fall 
Comics as Lit syllabi it said, “comics can be used as a form of response on all assignments” (see 
Appendix A). In later syllabi there were specific comics assessments such as the three-panel 
autobiographical comic that were written in the weekly plans (see Appendix A). One thing to 
consider with the syllabi is that these are the initial plans and not necessarily what I followed 
through with in the actual lesson plans (figure #1).  In some ways this can show how I was using 
assessment to guide instruction.  
Examining Supervisor Observations 
The observations I had as a data set were from Winter and Spring terms of the 2020-2021 
school year. I examined the available observations and CPAST ratings from my university 
supervisor and cooperating teacher (CT) in TK 20 and highlighted comments mentioning 
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assessment and comics. There were no Fall observations due to Covid-19 restrictions. All of the 
CT forms were not visible. Additionally, I Searched for and highlighted emails from my CT and 
university supervisor with notes about observations related to assessment. Next, I analyzed this 
data set to find examples of use of assessment, comments on potential growth or growth seen, 
and comparison of CPAST scores on the areas of assessment. 
 Assessment was an area where goals were made after the pre-CPAST meeting. I made a 
note during the pre-CPAST consensus meeting that both my university supervisor and CT 
suggested ways I could increase informal assessment and use it to guide instruction. The TK 20 
Winter term pre-CPAST does not list an official goal. It states, “Carol will choose her own goals 
for term three.” I chose the goal of “increased use of informal assessments with immediate 
feedback which I could then use to inform instruction in the moment or at least in the next class.” 
This was important as I had self-identified assessment as an area where I needed additional 
knowledge, practice, and growth. Through the help of my supervisor and cooperating teacher I 
was able to identify that I did many checks for understanding and I tended to structure units with 
a final assessment. However, what I was missing was planned informal assessment throughout 
lessons that could inform instruction more immediately.  
Both of the university supervisor observations (figures 6 and 7) stated ways that I used 
assessment in class. These observations were consistent with the rating of meeting expectations. 
The data shows consistent use of in class assessment but not substantial growth across the two 
observations. Winter term supervisor observation one in TK 20 stated: 
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Figure 6: Winter Term Supervisor Observation 
 
  Winter term supervisor observation two in Tk 20 stated similar observations of 
assessment.  
 
Figure 7: Second Supervisor Observation Winter Term 
 
In the Spring 2021 supervisor TK 20 midterm CPAST evaluation I scored a two, “meets 
expectations'' on assessment. Spring term CPAST consensus for assessments was also a two. The 
consistency of these scores shows that this was an area we agreed on and an area that I could 
work on improving. We agreed that I would continue with the same goal from the Winter term. 
Data from the final observations and CPAST is not available yet.  
Having the perspective of an outsider is helpful in guiding my reflection, goal setting, and 
focus of growth. Both my cooperating teacher and university supervisor made similar 
observations of potential improvement in my use of assessment. They provided valuable 
suggestions for goals and reaching those goals. This outsider perspective also lends credibility to 
my own observations and data.  
Examination of the Reflective Journal 
The final data set evaluated for research question one was a reflective journal. Primarily I 
began the reflective journal in January 2021. However, I did find a few reflections I wrote prior 
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to that time that I added to the journal. The original intention was that I would reflect after each 
class and would primarily focus on my research goals. In reality the entries were inconsistent and 
there ended up being 17 total entries. The initial review of the journal showed that the entries did 
not focus consistently or primarily on the research questions. The entries generally focused on 
how classes went and how I could improve generally with classroom management and 
preparation. I coded the journal entries for this research question by highlighting terms related to 
assessment and informing instruction. I specifically looked for the key words: comics, 
assessment, evaluation, inform, and plan, Assessment was specifically mentioned ten times. Six 
of the ten notations about assessment involved comics. This shows that primarily I was focusing 
on the use of comics for assessment. Three themes related to assessment emerged in the analysis 
of the reflective journal 1) The intentional inclusion of comics-based assessments identified in 
the literature review, 2) the results of using comics to assess students in non comics-based 
classes, and 3) my progress in using assessments to inform instruction.  
The first theme that emerged in the analysis of this data set was the intentional inclusion 
of comics-based assessments identified in the literature review. There were several notations in 
the journal that reflected on attempts at integrating assessment strategies suggested in the 
literature review in my classes. For example, on 4/11 I wrote: “... based on informal assessment I 
changed this week’s lesson and brought in different printed news sources and had the students 
explore them. This included the use of political comics. “The use of political comics was 
identified in the literature review as an assessment strategy. Additionally on 4/15 I reflected: “I 
used a comics informal activity to assess student knowledge of genre. They got the idea really 
fast. Assessment showed that initial basic teaching of genre would not be needed which informed 
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future teaching.”  These reflections show that my use of assessments to inform the teaching cycle 
is changing as I include additional comics assessment strategies.  
The second theme that emerged was using comics to assess students in non comics-based 
classes. Based on several reflections with the same theme I changed future teaching and 
assessing practices in these classes. After using an assessment where students had to represent 
their knowledge in a comic I wrote “...results were mixed because students in these classes had 
not specifically been taught how to read and write comics and they were suddenly being 
expected to represent work in this medium. This meant to a certain degree they were being 
assessed on these skills, not just the main target skill.” Based on this reflection I taught students 
in non comics-based classes at least basic comic reading and writing skills before using comics 
as an assessment tool.  I put this new realization into practice and reflected on it on 5/3 writing: 
“One of the things I learned in using comics for assessment and differentiation is that it helps to 
give kids basic drawing lessons even if it is lollipop head people or how to draw basic stick 
people. In class today I used a great basic drawing tutorial and the kids followed it well and it 
relieved anxiety about drawing.”  Additionally, in another notation I wrote: “I need to teach very 
basic drawing skills if I am using comics for assessment. This eases student reluctance to 
participate and ensures that I am assessing the intended skills and not lack of participation 
because of a lack of drawing skills. “These notations in my reflective journal represent how I 
have learned to use comics for assessment to inform instruction specifically in classes that are 
not primarily comics-based. 
The third theme that emerged in the data analysis was my progress in using assessments 
specifically to inform instruction. This is important as my main goal post pre-CPAST was to 
increase my use of informal assessments that would inform instruction. I made a note 
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specifically related to this goal 2/25 after the first round of CPAST evaluations. In this entry I 
wrote: “Trying additional assessment strategies of cold calling students rather than going with 
volunteers so I know where all kids are at. Trying new strategies of having everyone write down 
two bullet points of their understanding and share. Also using quick assessments for 
understanding before creating partners and pairing kids that have more prior knowledge with 
those that are struggling. Adding in increasing use of exit tickets.” This entry speaks to my 
intentions and does not provide data on how much I have used these new strategies or how 
successful they have been. It does speak to my intentions, however. On 4/3 as I began to plan for 
the next term I wrote: “it is hard to plan syllabi because I haven’t assessed students yet and I 
want the class to be based on their needs. I also want to work in informal quick assessments and 
track that data to inform instruction which is a goal from my consensus meeting.”  This shows 
that in my planning process I was trying to ensure that assessment would not only be included in 
classes but would be used to inform instruction. Lastly I made a note 4/28 about a strategy that 
had been successful writing: “I am increasingly using 1-5 fingers assessment for immediate 
feedback from students about their understanding or rating and then being able to use that to 
immediately inform instruction. I have used that in a few classes recently based on the idea 
which was brought up in my CPAST meeting.” Overall, this data shows that I not only had the 
intention of using assessments to inform instruction but that I was successfully implementing 
strategies to make that happen. 
Data Analysis of Research Question 2 
The second research question was, “How has my learning in the MAT program changed 
how I use differentiation, specifically using comics, to increase student access?” I looked at each 
category of data and focused on ways that I used comics for differentiation in my planning, 
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teaching artifacts, and syllabi as well as areas where it was mentioned in observations, and the 
reflective journal.  In this research question I included the additional data set of teacher created 
artifacts as I found the need to create my own differentiated materials to increase student access. 
I examined how I grew in my knowledge of differentiation and differentiation through the use of 
comics.  I focused on two main ways comics can be used for differentiation: as a reading strategy 
allowing students of multiple levels to access the same text and as a response strategy for 
assignments. The data did show that based on my learning in the MAT program and through 
action research I increasingly used comics for differentiation in a variety of classes. 
Examining the Lesson Plans 
The data set examined was lesson plans from the beginning of the 2020 school year 
through March of 2021. I specifically examined the differentiation strategies I used and how I 
used comics for differentiation in texts and classroom materials. I printed out lesson plans from 
all of my Comics as Lit classes and highlighted differentiation strategies. I highlighted 
differentiation strategies using comics in a different color. The terms and phrases I especially 
looked for were comics, differentiation, grouping, visuals, response, exit ticket, and assignment. 
When I had examined all of my lesson plans from Comics as Lit classes I went back and 
skimmed my first two terms of lesson plans from other classes for instances where I used some 
form of comics to differentiate and highlighted any findings. These plans were skimmed because 
I did not intentionally start using comics for differentiation in non-comics classes until my later 
terms, based on my reflective practices. I then printed out my non-comics lesson plans from third 
term and highlighted instances where I had used comics to differentiate.  
Although the use of comics did allow diverse students to access the same text, my lesson 
plans primarily showed how I experimented and grew in the use of comics to differentiate 
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classroom assignments.  This was not always successful because students often lacked skills 
needed for the differentiated assignments such as the ability to read and write comics. I learned 
that although comics can be very effective there is a new subset of skills that must be taught. For 
example, basic drawing skills or the ability to visually represent ideas (lollipop heads) must be 
taught for students to be confident and successful.  
The evidence showed that differentiation was minimally present in my Fall term Comics 
as Lit lesson plans and comics were not specifically mentioned as a differentiation strategy. 
Primarily the lesson plans from Fall term were written in the Common Curriculum software used 
at my school and were not very comprehensive. Aside from using texts that could be accessed by 
students at a variety of levels I rarely accounted for differentiation on the Fall term lesson plans. 
In the example below (figure 8), you can see a typical lesson plan from Fall term. It does not 
show any planning for differentiation or use of comics in a manner that would increase access for 
students.  
 
Figure 8: Comics as Lit Lesson Plan  
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An examination of all the Fall term Comics as Lit lesson plans only showed one instance 
of planned differentiation (figure 9). This plan was listed in the lesson extension portion of the 
lesson plan and was primarily aimed at students that needed an additional challenge. Students 
reading comics of choice, which is an example of using comics to differentiate and increase 
access, was mentioned in this same lesson plan. I found three other instances in Fall term where 
students choosing comics at their personal level was mentioned.  
 
Figure 9: Comics as Lit Lesson with Extension Activities 
 
As I continued to analyze the Comics as Lit lesson plans for differentiation using comics, 
I observed that I became more intentional about these strategies as my teaching progressed. In 
Winter term an examination of the Comics as Lit lesson plans shows that at least 4 of the lessons 
were put in the WOU lesson plan template which includes a section specifically for 
differentiation. The lesson plan in figure 10 is an example of both the differentiation section 
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filled out and an activity with comics specifically being used for differentiation (full plan in 
Appendix C).  
 
Figure 10: Differentiation Portion of Lesson Plan 
 
Additionally, even the Winter term lesson plans that were not put in the WOU lesson plan 
template showed some improvement in planning for differentiation. In figure 11 below is an 
example of differentiation in the common curriculum template. The lesson plan is still very 
minimal and does not specifically mention differentiation.  
 
Figure 11: Comics as Lit Lesson Plan with Differentiation 
 
In this lesson students were primarily using a body biography assignment to look at 
characterization in the novel. Students were given three different versions of the body biography 
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to meet their needs. Students also got to choose which character they would be able to fill out the 
characterization on. Finally, group collaboration to support students was built into the lesson 
plan. None of these strategies specifically meets the definition of using comics. However, the 
body biography does use visuals, and comic panels. This is a differentiation strategy because 
students were allowed to use visuals and comics dialogue to fill out the body biography which 
increased access for some students. The two prior artifacts (figures 10 and 11) show growth in 
differentiation however it was still largely by offering students choice in assignments.  
While Winter term lessons did show evidence of growth it did not show significant 
growth in the area research question 2 focuses on, using comics to differentiate. I found this data 
was useful as it helped me see that I primarily differentiate using choice. Choice can be valuable 
in differentiation; however, I was looking to research how I would plan activities using comics 
specifically to allow students at different levels to respond and represent learning. As I continued 
to look through the lesson plans I had coded for differentiation, I started to see an increase in the 
type of differentiation activities I was looking for in the Spring term of Comics as Lit. One 
example I found (figure 12) is from a Comics as Lit lesson planned for 6/3. 
 
Figure 12: Differentiated Assignment in Lesson Plan 
 
Students have been using comics to study the features of informational text. In this 
differentiated assignment students will represent their understanding of the features of 
informational text. There are three levels of the comics assignment in a teacher-created graphic 
organizer. Students are assigned a level of the activity best suited to them, however, they may 
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attempt a more advanced level if they choose. This lesson is a good representation of the type of 
differentiation using comics that was increasingly present in the Comic as Lit lesson plans by 
Spring term. This data answers research question two by showing that my learning in the MAT 
program increased the amount and quality of differentiation used.  
The final lesson plans data set I analyzed was Spring term classes that were not primarily 
studying comics. As I progressed in my studies at WOU I began to see the ways that comics 
could be used to increase student access through differentiation in all ELA classes. I did not 
begin to integrate this strategy until Winter term and the data showed that it was very minimal 
and rarely officially documented in lesson plans. One example I found of using comics in this 
manner is shown in (figure 13) an IEW writing class where students were planning and writing 
short narratives. In the prior week students had used a 3-panel comic to both summarize another 
story and plan their own story. They were given differentiated comic panels with some having 
labels and parts of the comic filled in to support them as needed. In their full narrative 
assignment students were given the option of expanding on their comics in a differentiated 
manner instead of writing it out in a traditional written text form. Due to the size of the class this 
option was given to all students, however, privately students were encouraged to write the 
narrative at their most optimal level.  
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 69 
 
Figure 13: Writing Class Differentiated Lesson 
 
Examining the Syllabi 
The next data set I examined for research question two was the syllabi from the Fall, 
Winter, and Spring terms.  Primarily I analyzed the Comics as Lit class for the types of planned 
differentiation listed in the syllabi. I highlighted differentiation listed in the weekly sections as 
well as any mention of differentiation in the class description. I specifically highlighted 
differentiation that used comics and texts that I knew were naturally accessible to students at a 
variety of reading levels. I did look for terms such as comic, text, differentiation, grouping, 
levels, and assignment however, because I had planned and taught the classes I knew based on 
the title which strategies involved comics. I then compared the type and increasing nature of the 
differentiation across the three terms. Next, I looked for the differentiation involving comics 
described in the syllabi from writing and other cross-curricular classes taught in the ‘20-21 
school year. I also examined the syllabi from all three terms of these non-comics classes for 
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frequency of comics used for differentiation.  I determined that syllabi were not a good source of 
data for that final analysis. These classes were not focused on comics and therefore 
differentiation using comics was not a part of the planning process at the syllabus level.  
The syllabi from the three terms (Appendix A) are evidence of the existence of the 
Comics as Lit class which I advocated for and created. The very nature of the class is based on 
my understanding of the natural differentiation of comics for readers at a variety of levels. This 
understanding is supported by the literature review. A prominent conclusion from the literature 
review regarding differentiation was that “comic books and other graphic literature can become 
an essential literacy component of a differentiated humanities curriculum” (Attwood & Gerber, 
2020, p. 177). Aside from the natural differentiation of comics, the examination of the Comics as 
Lit syllabi did not represent significant attention to differentiation in the big picture planning of 
the class. The syllabi represent two main ways differentiation was worked into the class, through 
writing response and choice of texts. The Fall 2020 syllabus class description said, “Writing 
responses can be done in a variety of formats including making your own comic panel.” This 
shows that differentiation of response was a part of the overall planning process for the class. 
There are 3 times where the Fall syllabus mentions reading comics of student choice to complete 
an assignment. This was a form of differentiation. Students could choose a comic at their reading 
level and that would allow for them to complete the required assignment. This allowed 
differentiation for all levels including students that needed an additional challenge.  
The Winter and Spring term syllabi (Appendix A) offered the same options for writing 
responses in the class description as Fall term. Winter and Spring terms mentioned choice 
assignments less in the weekly descriptions but said “Students will also read comics of their 
choice, on their own, which they will use for class assignments” in the class description. This 
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evidence shows a consistency of planning for differentiation in the Comics as Lit class. The 
evidence doesn’t provide significant evidence of the use of comics to differentiate aside from the 
fact that all texts used for the class were comics.  
Examining Supervisor Observations 
The observations I had as a data set were from Winter and Spring terms of the 2020-2021 
school year. I examined the available observations and CPAST ratings from my university 
supervisor and cooperating teacher (CT) in TK 20 and highlighted comments mentioning 
differentiation and comics.  All of the CT forms were not visible. Additionally, I Searched for 
and highlighted emails from my CT and university supervisor with notes about observations 
related to differentiating with comics. For this data set I also included emails between parents of 
special needs students and myself. Due to the nature of online teaching it was necessary to 
provide differentiated materials through email. Next, I analyzed this data set to find examples of 
use of differentiation using comics, comments on potential growth or growth seen, and 
comparison of CPAST scores on the areas of differentiation. 
Primarily supervisor and CT observations supported that I met expectations in 
differentiation but did not specifically pertain to my question of differentiation using comics 
because they didn’t mention the use of comics. However, the observations were from classes 
where the primary text was comics, therefore their observations were of differentiation using 
comics as a text, even if comics were not specifically mentioned. 
  For example Winter term CT observation one mentions:  
 
Figure 14: Observation from Cooperating Teacher 
 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 72 
This observation was of the Comics as Lit class. Similarly, in Spring term in observation 
number one concerning differentiation, my supervisor wrote: 
 
Figure 15: Observation from University Supervisor 
This observation was from an English class. The text for this particular lesson was a 
graphic novel. 
On the Spring 2021 supervisor TK 20 midterm CPAST evaluation (Appendix B) I 
received a two-meets expectations- on differentiation. At the midterm CPAST consensus 
meeting we agreed on a two for differentiation.  In the Spring term summative CPAST consensus 
meeting (Appendix B) the evaluation score for category d., concerning differentiation, was raised 
to a 3- exceeds expectations. This represents growth in the area of differentiation but does not 
specifically speak to the research question of differentiation using comics. The full CPAST 
evaluations are in appendix B.  
Having the perspective of an outsider is helpful in guiding my reflection, goal setting, and 
focus of growth. Both my cooperating teacher and university supervisor made similar 
observations of potential improvement in my use of differentiation. They provided valuable 
suggestions for goals and reaching those goals. The evidence shows that by applying supervisor 
and CT feedback I was able to grow in the area of differentiation. This outsider perspective also 
lends credibility to my own observations and data. 
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Teacher Created Artifacts 
To gather the data for this set I first scanned lesson plans and the reflective journal for 
places where I mentioned materials I had created. I also retrieved emails I had sent to special 
education students with differentiated materials I had created for them. This was primarily done 
for online classes as I could not just hand the student different materials in class. After I had 
determined what materials I had created, I retrieved as many examples of those materials as 
possible. The data that follows is a cross representation of the differentiated materials I learned to 
create and use in my classroom.  
Teacher created artifacts became a large source of data for research question #2. These 
materials did reflect my increasing understanding of differentiation for both advanced students 
and those that need support. As I implemented the use of comics to differentiate, I found the 
need to increasingly create my own differentiated materials. An examination of the teacher 
created artifacts showed three main ways I created or altered materials to differentiate them for a 
diverse student population. The three ways were: 1) through a change in the rubric or directions, 
2) creating multiple levels of materials, and 3) creating differentiated informal assessments such 
as exit tickets.  
The analysis of the data showed one way I differentiated my own resources was through 
a change in the rubric or directions for specific students. For example (figure #16) is a picture of 
student work based off of a different rubric. Students were to fill out a body biography of a 
character from the graphic novel. Students that struggle with writing were told to use bullet 
points instead of sentences and supplement their work by referring to the page/panel that 
provided a visual of their evidence. This allowed them to represent their learning while also 
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working on another goal of accurately referring to comic panels for evidence by page panel. This 
student was also given a visual printout of the character instead of them drawing the character.  
 
Figure 16: Student Work Using an Altered Rubric 
 
After analyzing the data, the second way that I primarily created differentiated teacher 
artifacts was through creating multiple levels of the same materials. One example of this is a 
worksheet students used to study the episodic structure of the graphic novel Rapunzel’s Revenge. 
Students who were advanced or needed an extra challenge were given the original worksheet 
found in the “Teaching Guide to Rapunzel’s Revenge” by Gutierrez (Appendix D). I then altered 
the worksheet to support mid-level and struggling students. In the original worksheet, students 
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were to start by finding the provided panels in the text, putting them in order, and marking the 
page number. Because this was an extra activity not directly related to my learning targets, I 
removed the order identification and wrote the page numbers for mid-level students (figure 17). I 
also wrote my example for the first panel directly on the sheet. This was done so that these 
students would have a written example to help with their homework without having to write 
while I was modeling in class.  
  
Figure 17: Mid-Level Differentiated Worksheet   Figure 18: Low Level Worksheet  
I modeled this answer in class, so all students had access to the information, but it was 
pre-written on the worksheet for mid-level and struggling learners. The level of the worksheet 
for struggling learners (figure 18) contained all of the supports provided for mid-level students 
plus supports related to their particular needs or IEP goals. One student’s differentiated 
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worksheet is shown in figure 18. This student needed sentence stems to aid in filling out the 
remainder of the assignment.   
Additionally, I created leveled graphic organizers for an assignment involving comics 
that I used for several classes both comics and non-comics based. Based on the literature review 
I began using a 4-panel comic as a way for students to either summarize a story they read or plan 
a story they would write. I found that there was a need for different levels of the graphic 
organizer especially in non comics-based classes. Students in those classes had not been taught 
the basics of reading and writing comics therefore they needed an additional level of support. I 
created three levels of the graphic organizer, below (Figure 19) is the mid-level. 
 Figure 19: Mid-Level Differentiated Graphic Organizer 
 
The third type of differentiated materials that I found in the data analysis was exit tickets 
and in-formal quick assessments. In Spring term toward the end of the data collection cycle I had 
just begun to intentionally create additional challenging materials for those who finished early or 
showed mastery of the original learning target. Primarily for this purpose I began to create my 
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own differentiated assessment materials such as exit tickets and in-class informal assessments. 
This was a result of reflections in meetings with my supervisor and CT. It was identified in both 
these meetings and my reflective journal that I tended to support struggling students but did not 
focus as much on advanced or early finishing students. Usually these exit tickets had open ended 
questions for students to reflect on their learning. This provided opportunities for students who 
finished early to extend their learning. However, I would differentiate these materials. One of the 
ways they were differentiated is with the use of sentence stems. Students were often given choice 
in how they responded to the prompts, such as drawing a comic, using bullet points, or 
answering in full narrative form.  
Overall, these teacher created artifacts did reflect my increasing understanding of 
differentiation for both advanced students and those that need support.  
Examination of the Reflective Journal 
The final data set evaluated for research question two was a reflective journal. Primarily I 
began the reflective journal in January 2021. However, I did find a few reflections I wrote prior 
to that time that I added to the journal. The journal contained 17 total entries. The initial review 
of the journal showed that the entries did not focus consistently or primarily on the research 
questions. The entries generally focused on how classes went and how I could improve generally 
with classroom management and preparation. I coded the journal entries for this research 
question by highlighting terms related to differentiation involving comics. I specifically looked 
for the key words: comics, differentiation, texts, groupings, levels, and classroom materials. 
Differentiation was specifically mentioned 10 times. 3 of the 10 notations about differentiation 
involved comics. I began by highlighting key terms associated with differentiation. I was also 
skimming the text as I began this coding. I realized very quickly that many of the terms I was 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 78 
highlighting were not actually related to differentiation using comics. There were very few 
entries in total in the journal. I found it most accurate and manageable to read the journal and 
highlight entire areas or pieces if the entries were found to relate to using comics to 
differentiate.  Three themes related to differentiation emerged in the analysis of the reflective 
journal 1) differentiation using choice, 2) ways to use comics to support students and 3) ideas for 
differentiated activities.  
Choice was the first theme involving differentiation to emerge from the data analysis of 
the reflective journal. At the end of Fall term I sought student input on the graphic novels for the 
Winter term Comics as Lit class. At the beginning of Winter term, I reflected on the student 
input and why I sought it out. The journal entry stated “The books chosen for this term of 
Comics as Lit were largely chosen by the Fall term class. I wanted to use books that students 
were both interested in and that were at their reading level. I specifically sought out input from 
“J” as she is a struggling reader. I also had several students who have told me they only read 
comics or that comics initially got them to read. I sought suggestions from these students as I 
figured they would be able to suggest books that would get even the most reluctant reader to 
participate in class.”  
A second theme that emerged from the analysis of the reflective journal was 
opportunities to use comics to support students. For example, on 4/11 I wrote: “I decided to 
change this week’s lesson to bring in different printed news sources and have them explore them 
including political comics. Based on informal assessment I changed the lesson to build skills 
they were lacking. Using comics as differentiation as some students with different more visual 
abilities or lower reading ability would still be able to explore current events in printed form.”  
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The final significant differentiation theme to emerge from the data analysis of the 
reflective journal was ideas for differentiated activities. This was the theme that emerged most 
frequently. For example, on 4/12 I wrote that I should “have an ongoing differentiation activity 
for early finishers, days where things don’t take as long as expected, etc... have it preset up or 
printed for differentiation I planned.” Later I made another similar entry with a specific idea for 
differentiation: “for middle school students writing have a dry erase fill in graphic organizer with 
different levels of prompts.” The data shows that I did use the reflective journal to grow in my 
differentiation practices including those involving comics and visual organizers.  
Data Analysis of Research Question 3 
The third and final research question focuses on the role comics play as a best practice in 
teaching ELA. The final research question was, “How is my teaching, and student learning, 
impacted by using comics as a best practice?” This question was chosen because I identified 
comics as a tool that could increase the effectiveness of my teaching.  Although I have very 
specifically defined comics, in answering this research question, in my analysis of the data I 
often included visuals that would be more accurately defined as a comic panel or visual. I did 
this because I also identified teaching visual literacy and effective visual literacy practices as a 
best practice as a part of my literature review. According to Akkoyunlu & Kibar (2014) because 
of the increasing visual nature of society there is a need for visual literacy skills to be developed 
even in young students. Teaching visual literacy allows students to process representational 
meaning of images and practice analytical thinking (Akkoyunlu & Kibar, 2014).  
 The best practices I chose to focus on were using comics to create high interest and 
choice as well as the use of visuals. The data set used for this question included lesson plans 
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from the 2020-2021 school year, syllabi from the same year, supervisor observations, and the 
reflective journal.  
Examining the Lesson Plans  
I examined two sets of lesson plans for this research question. First, I looked through the 
three terms of Comics as Lit classes taught in the 2020-21 school year. I highlighted the comics 
used, high interest strategies, areas of choice, and visual instructional strategies. I looked at the 
overall growth in the use of these strategies. I then reexamined the highlighted areas looking for 
growth in the use of these three strategies especially among similar lessons and flagged these 
areas. Second, I examined lesson plans from non-comics ELA classes taught between Fall 2020 
and March of Spring term 2021. In these lesson plans, I specifically highlighted areas where 
comics were used to create high interest or choice and areas where visual literacy was being used 
as a best practice. These lessons were primarily compared for an increase in best practices using 
comics.  
In this data analysis, I found that as I progressed in the year there was a measurable 
difference in the best practices intentionally planned for the Comics as Lit class. One comparison 
that emerged was the ability to compare the Fall and Winter Comics as Lit classes. The Winter 
term class was planned after I had completed the lit review and learned of many high interest and 
visual activities to enhance the class.  
In a lesson plan for Winter Comics as Lit, I employed a high interest strategy while 
teaching Amulet.  I implemented an assignment using graffiti to teach symbols and symbolism in 
comics. You can see in the excerpt from the lesson plan below (figure 20) that high interest 
content was infused in this lesson. In the lesson Google Earth was used to take students on a tour 
of famous places where graffiti can be found. Students discussed the symbolism in the graffiti 
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and related that to the visual symbols in the graphic novel. This idea shows the use of high 
interest and a creative way to engage students.  
 
Figure 20: Excerpt from Symbolism Lesson Plan  
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In the analysis of the data, I also found an example where I implemented an assignment 
using symbols from comics to teach genres. This assignment was highly engaging for students 
with full participation however, students understood the concept within a minute and learning 
was not significantly impacted. The biggest impact came through using comics as a high interest 
strategy in non-literature classes.  
The lesson plans showed that choice, an identified best practice, was given in both 
reading materials and choice of response in assignments. I found that choice using comics was 
increasingly ingrained in assessments and assignments. However, this choice had the most 
student buy-in and was most successful when students had been taught the skills necessary for 
writing and responding in comics. Therefore, I concluded that student learning is most positively 
impacted by choice using comics as a best practice when students are taught basic skills of 
reading and writing comics.  
Examining Supervisor Observations 
The observations I had as a data set were from Winter and Spring terms of the 2020-2021 
school year. I examined the available observations and CPAST ratings from my university 
supervisor and cooperating teacher (CT) in TK 20 and highlighted comments mentioning best 
practices specifically related to choice, high interest, and the use of visuals. All of the CT forms 
were not visible. The TK 20 form does not have a category specifically related to best practices. 
Therefore, I used comments from observations instead of numerical scores for evidence in this 
category. Additionally, I Searched for and highlighted emails from my CT, university supervisor, 
and students’ parents with notes about observations related to best practices. 
It was noted primarily in supervisor and cooperating teacher observations that students 
were highly engaged in both the reading of comics and comics-based assessments and 
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assignments. Spring term my supervisor observed comics being used in a traditional English 
class. On the Spring term supervisor observation form for areas of strength my supervisor 
specifically wrote:  
 
Additionally, Winter term CT observation one (Appendix B) mentions “being engaging” 
several times but doesn’t mention a specific strategy I use that creates this engagement. After the 
Spring term second observation from my CT, I received an email (Figure 21) that mentions 
several areas I identified as best practices.  
 
Figure 21: Email Observation Notes  
 
Examination of the evidence showed several emails from the parents of a special needs 
student that referenced best practices. For example, I received an email (Figure 22) 
complimenting me on the class and specifically the use of visuals. I had identified visuals as a 
best practice to incorporate into my classes. This unsolicited email shows I incorporated these 
strategies successfully.   
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Figure 22: Email from Parent-Visuals  
 
Similarly, I received an email (Figure 23) from this same parent at the end of the Winter 
term Comics as Lit class. This unsolicited email specifically speaks to choice of books in the 
class. Choice was another best practice that I specifically chose to focus on.  
 
 
Figure 23: Parent Email Pertaining to Choice  
 
Having the perspective of an outsider is helpful in guiding my reflection, goal setting, and 
focus of growth. Both my cooperating teacher and university supervisor made similar 
observations of my use of best practices, primarily that I used high interest engaging activities. 
Emails for parents specifically spoke to my use of the identified best practices of choice and 
using visuals. This outsider perspective also lends credibility to my own observations and data. 
Examining the Reflective Journal 
The final data set evaluated for research question three was a reflective journal. Primarily 
I began the reflective journal in January 2021. However, I did add some prior reflections to the 
journal. The journal contained 17 total entries. I coded the journal entries for this research 
question by highlighting terms related to best practices involving comics. I specifically looked 
for the key words: comics, high interest, choice, best practice, visuals, visual literacy, motivation, 
and engaging. I began by highlighting these key terms. I read all the entries repeatedly for notes 
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or practices that I thought related to best practices concerning comics, especially those involving 
high interest, choice, and visual literacy. There were very few entries in total in the journal and I 
found it most accurate and manageable to read the journal and highlight entire areas or pieces if 
the entries were found to relate to best practices.  Each of the three focus themes related to best 
practice emerged in the analysis of the reflective journal 1) use of choice 2) using comics to 
create high interest and engagement and 3) the use of visuals. Primarily the entries relating to 
best practice were related to using comics for high interest and the use of visuals.  
 My reflective journal showed that all of the strategies using comics that I intentionally 
implemented were of high interest. They were not always effective in bringing about meaningful 
outcomes for students. One entry in particular reflected on the result of implementing an activity 
from the lit review. I wrote: “changed comics class lesson at the last minute to include drawing 
comic genre activity. Went OK. Delivery wasn’t great. Going to use it again at the opening of 
American Born Chinese lesson in cohort but make it more fun. Maybe have students pull out a 
card for a specific genre and they have to figure out what item we could add to have it represent 
their genre. Remember lollipop people.”  This was me trying a best practice specifically 
identified in my lit review. I reflected on how it went and brainstormed ways to make it even 
more effective and high interest next time. I also connected to the idea that students need some 
basic drawing skills. Lollipop people are a way to teach students these skills. This entry shows 
how my teaching and student learning was impacted by implementing best practices using 
comics. It also shows my growth process as I tried new strategies and reflected on their impact.  
One of the best practices that I identified in relation to teaching comics was the use of 
visuals and teaching visual literacy.  Reflections in the journal supported the connection between 
visuals, visual literacy, and engaging lessons. One idea that emerged through reflection was that 
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students need basic visual literacy and drawing skills to be successful and engaged in comics-
based strategies. I made many notations about needing, making, and using visuals. Visuals were 
mentioned as a best practice in the lit review. My journal reflected my understanding of their 
importance and increasing use of them based on a positive impact on learning. On 1/ 4 while 
reflecting on how to make online classes go better after a difficult week I wrote “I need visuals, 
visuals, visuals, and I need to prep them in advance” This is acknowledgement of the power of 
the best practice of using strong visuals to engage and teach. Several months later on 4/12 I 
similarly wrote: “have systems, visuals as a best practice. Used bingo with symbols. Modeled 
visuals “ 
Another best practice evident in the reflective journal was reflection on new comics 
strategies. In one particular entry I made a note about potentially using a graphic organizer for 
the comics stories students would be creating each week. They were taking a cooperatively 
written story and turning it into a comic. Students struggled with this due to lack of “comics' ' 
writing skills. In the reflection I noted that I could provide graphic organizers to help with this 
process. This is a best practice involving comics, high interest, and visual literacy strategies. In 
this same reflection I spoke of using the Thein Pham video as a high interest visual strategy that 
supports the visual literacy skills used to create a comic but also the summary skills they need for 
this particular assignment. The reflective journal was a valuable piece of data in documenting not 
only the progress I made in using best practices to teach with comics, but on the strategies I 
learned to make these practices most effective.  
Summary 
I found that the data sets I chose and coding protocols were extremely useful in helping 
me examine the information and in answering the three questions in my research project. The 
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syllabi, lesson plans, observations, and reflective journal are data that I will regularly create as a 
part of my job teaching. I am not required to keep a reflective journal but would like to continue 
the practice as I found it very valuable.  
Continuing to use the available data and research my own teaching is a practice I can 
continue throughout my career. Examining the data readily available to me will continue my 
growth in areas such as assessment, differentiation, and best practices. Through the examination 
of these data sets I have seen the value in action research and the value in learning from data 
naturally produced as a part of regular teaching practices.  
Through my data sets of lesson plans, syllabi, supervisor observations, teacher created 
artifacts, and reflective journal I acquired an immense amount of information about my teaching 
practices, where I did improve, and areas I can continue to improve in. This helps me to take a 
realistic, data driven, look at my teaching as I continue to grow and learn as a teacher. In chapter 
5, I examine the implications of these findings, provide my final conclusions, and examine the 
impact they will have on my teaching practices in the future. 
  




The action research project (ARP) has given me informative insight into my actual 
teaching practices during my time as both a teacher and a student in the MAT program at WOU. 
The purpose of the ARP was to study the effectiveness of my teaching and the growth I have 
obtained through this process during my time in the MAT program, and my first year teaching on 
a restricted license. The action research project was framed in my three research questions. The 
primary focus on this research was to look at the growth in different aspects of my teaching in 
response to these research questions.  
My first research question was, “How has my learning in the MAT program changed my 
use of assessment as part of the curriculum cycle?” I used lesson plans, class syllabi, teacher 
created artifacts, supervisor observations, and a reflection journal as the data to answer this 
question. Primarily I used comparison between my lesson plans, syllabi, artifacts, and 
observations from Winter and Spring terms to measure growth. I also used changes throughout 
all three terms combined with supervisor observations and a reflection journal, to examine 
influences on that growth and the process I went through as I learned to incorporate a variety of 
assessments. Based on the data two major themes emerged for examination. The first theme was 
the increased use of informal assessments with immediate feedback which I could then use to 
inform instruction in the moment or at least in the next class. This was important as I had self-
identified assessment as an area where I needed additional knowledge, practice, and growth. 
Through the help of my supervisor and cooperating teacher I was able to identify that I did many 
checks for understanding and I tended to structure units with a final assessment. However, what I 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 89 
was missing was planned informal assessment throughout lessons that could inform instruction 
more immediately. This data showed this as an area of increased growth. The second theme was 
my use of comics as an assessment strategy. This theme emerged intentionally as the use of 
comics was a focus of my action research.  Throughout the research process I learned to 
implement many assessment strategies using comics. This actually merged the two themes as 
some of the most effective uses of comics were for informal in class assessments versus final 
projects such as creating a comic book. As a result, the use of comics for assessment taught me 
general strategies of assessment increasing the effectiveness of my informal assessments 
regardless of the specific medium being used.  
My second research question was, “How has my learning in the MAT program changed 
how I use differentiation, specifically using comics, to increase student access?” The data set for 
this question was drawn from lesson plans, class syllabi, teacher created artifacts, supervisor 
observations, and a reflective journal of my teaching experiences. Teacher created artifacts 
became a large source of data for this research question. As I implemented the use of comics to 
differentiate, I found the need to increasingly create my own differentiated materials. These 
materials did reflect my increasing understanding of differentiation for both advanced students 
and those that need support. I focused on two main ways comics can be used for differentiation: 
as a reading strategy allowing students of multiple levels to access the same text and as a 
response strategy for assignments. Although the use of comics did allow diverse students to 
access the same text, my data showed I primarily experimented and grew in the use of comics to 
differentiate classroom assignments and materials. This was not always successful, and I learned 
that although comics can be very effective there is a new subset of skills that must be taught. For 
example, basic drawing skills or the ability to visually represent ideas (lollipop heads) must be 
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taught for students to be confident and successful. The data did show that based on my learning 
in the MAT program and through action research I increasingly used comics for differentiation in 
a variety of classes. Most importantly the process of implementing comics as a differentiation 
tool exponentially grew my differentiation practices and therefore student access.  
The final research question was, “How is my teaching, and student learning, impacted by 
using comics as a best practice?” This question was chosen because I identified comics as a tool 
that could increase the effectiveness of my teaching. Best practices play such an important role in 
effective teaching that I naturally had to ask a question of the role comics play in best practices. 
Although I have very specifically defined comics, in answering this research question I often 
included visuals that would be more accurately defined as a comic panel or visual. I did this 
because I also identified teaching visual literacy and effective visual literacy practices as a best 
practice as a part of my literature review. In the literature review comics and visual literacy were 
often overlapping strategies. I had great success in adding visual instructional materials and in 
allowing students to choose to respond to assignments in a visual manner.  
 The best practices I chose to focus on were high interest and choice. Choice was given in 
both reading materials and choice of response in assignments. I found that choice was 
increasingly ingrained in assessments and assignments. However, this choice had the most 
student buy-in and was most successful when students had been taught the skills necessary for 
writing and responding in comics. Therefore, I concluded that student learning is most positively 
impacted by choice using comics as a best practice when students are taught basic skills of 
reading and writing comics. Comics are naturally of high interest. It was noted primarily in 
supervisor and cooperating teacher observations that students were highly engaged in both the 
reading of comics and comics-based assessments and assignments. During the action research 
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process, I implemented several strategies for teaching with comics identified in the literature 
review. My reflective journal showed that all of these strategies were high interest and engaging. 
They were not always effective in bringing about meaningful outcomes for students. For 
example, I implemented an assignment using symbols from comics to teach genres. This 
assignment was highly engaging for students with full participation however, students 
understood the concept within a minute and learning was not significantly impacted. The biggest 
impact came through using comics as a high interest strategy in non-literature classes. Over 
Spring term I used comics to teach dialogue and quoting in several writing and English classes. 
Students fully participated and the comics provided assessment data of increased understanding 
of the topics being covered. Overall, action research provided valuable insight into the use of 
comics as a best practice to positively impact student outcomes through engagement.  
Implications for Future Teaching 
Through the process of researching and answering my three research questions regarding 
assessment, differentiation using comics, and comics as a best practice, my teaching practice 
grew immensely and I learned about my particular teaching style and process. This process was 
extremely valuable in teaching me how to measure the effectiveness and improvement of my 
teaching using measurable data.  
Goals have always been an important part of my practice. An impact of doing action 
research is that I have learned how to set measurable goals. This is important as I have also 
learned how to collect and analyze data to determine if the goals have been met and their impact 
on outcomes. To simply reach a goal that has no impact is not very valuable. Having this data is 
extremely valuable when sharing strategies and ideas for change with colleagues. My increased 
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understanding of action research provides a formal manner to evaluate my teaching and its effect 
on the classroom.  
One of my personal values and goals identified in my philosophy of education was to be 
a lifelong learner. Learning to implement action research has given me a tool to continue lifelong 
learning. More importantly, perhaps, it has given me a tool to ensure that my future learning 
impacts change. The process of action research has given me the means to learn from my own 
teaching and processes to be increasingly more effective in my teaching career.  
Through this research I have focused on identified areas that had the potential to increase 
the effectiveness of my teaching. Early on I identified areas that I wanted to grow in as a teacher. 
I also chose comics as a focus and specialty in my field because I saw the immense potential to 
connect to current culture. Through this study I specifically focused on informal assessment, 
using comics to differentiate, and using comics to create high interest and choice. Although the 
data showed growth in all these areas, they are also areas that I can continue to explore and learn 
even more about.  
Some of the most important outcomes from this research were the opportunities to try out 
new forms of assessment and differentiation. Through the process I saw that I have only 
scratched the surface. Toward the end of my data collection cycle I had just begun to implement 
my own materials differentiated for my specific students. I had also just begun to intentionally 
create additional challenging materials for those who finished early or showed mastery of the 
original learning target. I also began to create my own differentiated assessment materials such 
as exit tickets and in class informal assessments. During action research I implemented many 
ideas learned during the literature review. As I continue in my teaching practice, I will refine 
these ideas even further. The process of action research and specifically feedback from 
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observations has caused me to look at assessment and differentiation in new ways. Specifically, I 
learned that differentiation is not just for support but for individualization of all students. 
Working for a school that values individualization I will continue to research and explore ways 
to differentiate for all students. 
The action research project taught me that I can continually refine my teaching just by 
examining artifacts created as a regular part of classroom preparation and teaching, almost all of 
the data collected during this process would be created as a regular part of my career. Some 
items, such as the reflective journal, may not be required but are valuable and kept by many 
teachers to intentionally inform their practices. This has shown me that I will continually have 
the resources available to me to continue to reflect, grow, and improve my practice. I can put the 
concepts of action research into practice on a regular basis without investing a lot of extra time 
or embarking on a full-blown research project. This will be especially important in my first few 
years of teaching.  
Limitations 
There were three main limitations for this project: the state of society due to COVID-19, 
the transition between comprehensive distance learning and in -person learning, and the time 
limitations. These limitations impacted the type and quality of data that was able to be collected 
as well as my own personal ability to learn due distractions and personal limitations. 
The COVID-19 pandemic had a tremendous influence on teaching and learning 
opportunities. My studies at WOU were limited as we could no longer meet in person. I believe 
the in-person sessions provided unique learning opportunities that my cohort missed out on. Due 
to COVID-19 I initially began teaching online and continued throughout the year. I had no prior 
experience or education in how to teach online. Although WOU and my school of employment 
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tried to support teachers as best they could, it was a huge exhausting learning curve for all of us. 
This created inconsistencies in my data because I was comparing data from online classes versus 
in-person classes. Because of the transition to comprehensive distance learning instructional time 
was extremely limited. Also, due to the barrier of student access to materials, teaching options 
were limited. For example, two of my classes were greatly impacted by the inability to get the 
required graphic novels to the students. I lost opportunities to implement teaching strategies I 
wanted to research for the ARP. The overall state and focus of the country was also off because 
of the pandemic and constant changes in regulations. WOU, my supervisor, my school, and I 
tried to adapt and make the best of every situation, but COVID-19 definitely impacted my 
teaching and learning opportunities and therefore the resulting data.  
In Spring of 2021 my school transitioned to in-person cohorts. I also continued teaching 
some online comprehensive distance learning classes. Although this provided the opportunity to 
implement and practice in-person teaching strategies it created additional inconsistencies in data. 
For example, we did not create syllabi, one of my main comparative sources of data, for the 
cohorts. In-person cohorts lasting three hours were another style of teaching that I was not 
prepared for and that would create difficulties when comparing data. Over the course of the study 
I essentially taught in two styles I had not had training in. This took time and energy from the 
action research and lessened learning opportunities in the style of teaching that my career will 
primarily consist of. Due to overall limitations on cohorts, instructional hours are still a fraction 
of what they would be in a typical year. This has an impact on opportunities for research and 
data collected.  
Time is always an issue for grad students working and completing a project for 
graduation. I believe that the strains on my time were even greater this year than they would have 
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been in a more typical year due to the additional demands of homeschooling my own child due 
to the school shutdowns, as well as the additional health demands related to the pandemic. I 
personally lost several research days due to health issues related to COVID-19. This greatly 
impacted the time I had available to work on the action research project. The transition to in-
person learning happened during my data collection cycle. We lost an entire week of 
instructional time during this transition. We also had reduced teaching opportunities after 
returning to classes.  
Recommendations 
There are two main recommendations on my future teaching as a result of the action 
research project. These are areas that I will continue to research and work on implementing. The 
area that I would like to continue researching is using comics to teach visual literacy. Through 
my action research I realized that using comics in teaching was more effective when students are 
taught to read comics and create visual representations. These are basic literacy skills. Continued 
research will aid me in more effectively teaching necessary visual literacy skills.  
The areas that I will continue to implement new strategies in are assessment and 
differentiation. One of the main changes I have planned for next year is intentional planning and 
communication of assessments and differentiation. As I analyzed my data, I found that my 
official lesson plans in our school planner rarely listed differentiation and informal assessment 
strategies. In order to fully analyze my data I had to refer to notes I had made as I taught class or 
the actual differentiated materials. Intentionally planning for these assessments and 
differentiation will increase positive outcomes for students. I plan to fill out specific parts of the 
lesson planner with the differentiation strategies and informal assessments including how they 
will be used to inform instruction. Our lesson planners are viewable by parents. This increased 
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communication will aid parents in supporting their children and differentiating other materials 
for them as my plans can serve as a model. Intentionally planning for and communicating these 
plans also allows classroom aids to further implement plans and support students. Having these 
plans communicated in advance creates accountability amongst myself and other staff.  
Lastly, I plan to continue to incorporate comics as reading material and an instructional 
strategy into the curriculum of our school. The classes focusing on graphic novels have been 
extremely popular and engaging for students. Comics have increased class engagement and 
further research will aid in my continued growth in this field.  
Conclusion 
Through the action research project, I have gained an increased understanding of the 
growth gained through the process of analyzing the effectiveness of my teaching. As a result of 
this research I have grown in my skills and realized the importance of planning, pedagogy, 
assessment and differentiation. During the research process I identified areas where the data has 
shown I am effective and recommendations for continued improvement in the future. Most 
importantly I have learned the process of action research and ways that I can use research to 
continually analyze my teaching for growth and effectiveness in the future.  
Through the research process I learned to set goals and use them as a framework. I have 
always believed goals are important in guiding practice. Combining research questions and data 
collection has taught me how to create measurable goals. This is important not only for my own 
effectiveness but to be able to use what I have learned to impact instruction at the school wide 
level and with colleagues.  
Although I do not have plans for another formal action research project, I do plan to use 
the process of action research to inform and improve my practice throughout my career. Action 
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research has had a positive impact on the overall effectiveness of my teaching and has proven to 
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Appendix A:  Syllabi 
DCS Class Syllabus - Comics as Lit 
Course Title: Comic Books as Lit                                        Grades: 6-8 
 Day/Time: Thursday 9-9:55 
 
Course Instructor: Carol Johnson      Email: 
cjohnson@dallascommunityschool.org 
 
Term: Fall 2020 
 
Course Description:  
Looking at the world of comics and how they have become a major form of U.S. 
literature, telling the stories of heroes and becoming our new “folklore” and 
mythology. We will analyze a variety of comics based on the principles in McCloud’s 
book, Understanding Comics. We will look at informational, non-fiction, and fiction 
texts. This class will require a lot of reading and writing within the confines of high 
interest content. Writing responses can be done in a variety of formats including 
making your own comic panel. Some of the texts will include American Born Chinese, 
Dog Man Fetch 22, Science Comics, The Shark King, and Knights of the Lunch Table. 
This class covers some ELA standards. Some texts will be presented and read in class 
together. Longer texts will be read outside of class and discussed as a group. 
 
Expectations: 
This class will include homework, typically at least an hour per week. Much of this is 
reading so it will depend on your child’s reading pace. We are reading comics; they 
tend to go faster than novels. Students will be expected to complete readings outside 
of class and come to class prepared to discuss. Some writing assignments will need to 
be completed outside of class. There will be a variety of response options. 
 
Learning goals / skills to be developed by the end of the term: 
 
Students will be able to… 
Define what a comic is and the unique contributions of this medium. 
Analyze an author’s choices concerning setting, visuals, point of view, 
characterization, and word choice  
Explain the picture plane, symbolism, and time as depicted in comics 
Understand the history of comics and their role in current culture 
Read and comprehend literature (including stories, dramas and poetry) and 
informational texts (including history/social studies, science, and technical texts) at 
grade level   
write arguments to support claims, and informative/explanatory texts 
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Weekly Plans: 
* Books will be discussed on the week they are listed. Readings should be done 
before the book is to be discussed * 
    If a text was not provided to students then it will be read and discussed in class on 
the date listed.  
 
Week 1 Topic/Learning Activities: 
Introductions and expectations 
Pre-assessment- What is a comic paragraph 
 
Week 2 Topic/Learning Activities: 
American Born Chinese pg. 1-84 
Assignment #1 semi-autobiographical 3 panel comic- Due wk 4 start of class 
  
 
Week 3 Topic/Learning Activities: 
American Born Chinese- pg. 85-160 
Assignment- choose your own paper/traditional comics to read  
 
Week 4 Topic/Learning Activities: 
American Born Chinese pg. 161-233 
The Shark King- read in class 




Week 5 Topic/Learning Activities: 
Dog Man Fetch-22 pg. 1-74 
Interactive Comics examples 
 
Week 6 Topic/Learning Activities:  
Dog Man Fetch-22 pg. 75-162 
Elements of a story/comics 
How to draw/outline a comic 
4 panel outline/summary of DMF - assignment #2 due wk 7 start of class  
 
Week 7 Topic/Learning Activities:  
Assignment #2 due before class starts  
       Dog Man Fetch-22 pg. 162-225 
Flip Grid for individual comics assigned- Due before start of class wk. 8 
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Week 8 Topic/Learning Activities: 
 
 Who’s your Batman 
Individual classic superhero comics  
 
Week 9 Topic/Learning Activities: 
Knights of the Lunch Table pg. 1-95 
Character- assignment - final copy due wk 11 
 
Week 10 Topic/Learning Activities:  
Do you have at least a rough draft of your character assignment?  
Knights of the Lunch Table pg. 95-141 
Digital Vs. Paper comics i.e., the comics version of Batman Vs. Superman - 
pro-con graphic organizer  
 
Week 11 Topic/Learning Activities: Dec. 3rd 
Additional book -To Be Chosen  
Apply McCloud’s principles to additional comics students read 
 
Week 12 Topic/Learning Activities: Dec. 10th 
Informational texts Science Comics- will be presented and discussed in class  
Sumo Thiem Phan intro https://www.youtube.com/watch?v=mielJD2JEvs 
 
Teach/inform us in 3 panels or a page- your informational text assignment  
 
Week 13 Topic/Learning Activities: 
wrap up- present informational panels  
30 item kahoot  
 
*Syllabus may change as class progresses* 
  
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 105 
DCS Class Syllabus - Comics as Lit 
Course Title: Comic Books as Lit                                        Grades: 6-8 
 Day/Time:  
 
Course Instructor: Carol Johnson       
Email: cjohnson@dallascommunityschool.org 
 
Term: Winter 2021 
 
Course Description:  
Looking at the world of comics and how they have become a major form of U.S. 
literature, telling the stories of heroes and becoming our new “folklore” and 
mythology. We will analyze a variety of comics based on the principles in McCloud’s 
book, Understanding Comics. We will look at informational, non-fiction, and fiction 
texts. This class will require a lot of reading and writing within the confines of high 
interest content. Writing responses can be done in a variety of formats including 
making your own comic panel.  
Students do not need to have attended the prior session. Students who took the 
class fall term could repeat the class, we will be covering new graphic novels and 
material. The texts we will use this term are Rapunzel’s’ Revenge, Calamity Jack, Out 
from Boneville: Bone, and The Stone Keeper: Amulet. Students will also read comics 
of their choice, on their own, which they will use for class assignments. This class 
covers some ELA standards. Some texts will be presented and read in class together. 
Longer texts will be read outside of class and discussed as a group. 
These graphic novels all involve adventure. We will have an overarching theme of 
adventure. 
 
Your child will be successful if they enjoy graphic novels, can read and comprehend at 
a 4th grade level and write at the paragraph level. 
 
Expectations: 
This class will include homework, typically at least an hour per week. Much of this is 
reading so it will depend on your child’s reading pace. We are reading comics; they 
tend to go faster than novels. Students will be expected to complete readings outside 
of class and come to class prepared to discuss. Some writing assignments will need to 
be completed outside of class. There will be a variety of response options. 
 
Learning goals / skills to be developed by the end of the term: 
 
Students will be able to… 
Define what a comic is and the unique contributions of this medium. 
Analyze an author’s choices concerning setting, visuals, point of view, 
characterization, and word choice  
Explain the picture plane, symbolism, and time as depicted in comics 
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Understand comics role in current culture 
Read and comprehend literature (including stories, dramas and poetry) and 
informational texts (including history/social studies, science, and technical texts) at 
grade level   




*Syllabus will change as class progresses. DCS has not 
received the texts for class yet. I will reconfigure the 
reading schedule and classes based on when students get 
the books. * 
 
* Books will be discussed on the week they are listed. Readings should be done 
before the book is to be discussed * 
    If a text was not provided to students, then it will be read and discussed in class on 
the date listed.  
 
Week 1 Topic/Learning Activities: 
Introductions and expectations 
Pre-assessment- What is a comic paragraph 
What is a comic 
Comic strips 
 
Week 2 Topic/Learning Activities: 
       Introduction to reading graphic novels 
Slide show on influential comic book authors  
Informational texts Science Comics- will be presented and discussed in class  
Citations 
 
Week 3 Topic/Learning Activities: 
Present informational panels 
Rapunzel’s Revenge 
 
Week 4 Topic/Learning Activities: 
Rapunzel’s Revenge 
Assignment semi-autobiographical 3 panel comic-  
Intro of how we will use Flipgrid and practice 
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Week 6 Topic/Learning Activities:  
Calamity Jack 
Determining a main idea- Main idea comic 
Elements of a story/comics 
How to draw/outline a comic 
4 panel outline/summary of  
 
Week 7 Topic/Learning Activities:  
       The Stone Keeper: Amulet 
       Superheroes in comics 
Flip Grid for individual comics assigned- Due 
 
Week 8 Topic/Learning Activities: 
The Stone Keeper: Amulet 
 Who’s your Superman 
Individual classic superhero comics  
 
Week 9 Topic/Learning Activities: 
Character- assignment -  
Out from Boneville: Bone 
 
Week 10 Topic/Learning Activities:  
Out from Boneville: Bone 
Apply McCloud’s principles to additional comics students read 
manga 
 
Week 11 Topic/Learning Activities: Dec. 3rd 
         Teach/inform us in 3 panels or a page- your informational text assignment  
wrap up- present?  
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DCS Class Syllabus - Comics as Lit Spring Term 
Course Title: Comic Books as Lit                                        Grades: 5-8 
 Day/Time: Thursday 11:00 
 
Course Instructor: Carol Johnson       
Email: cjohnson@dallascommunityschool.org 
 
Term: Spring 2021 
 
Course Description:  
Looking at the world of comics and how they have become a major form of U.S. 
literature, telling the stories of heroes and becoming our new “folklore” and 
mythology. We will analyze a variety of comics based on the principles in McCloud’s 
book, Understanding Comics. We will look at informational, non-fiction, and fiction 
texts. This class will require a lot of reading and writing within the confines of high 
interest content. Writing responses can be done in a variety of formats including 
making your own comic panel.  
This term is a repeat of the Winter session. Students who took the class Fall 
term could repeat the class. The texts we will use this term are Rapunzel’s’ Revenge, 
Calamity Jack, and The Stone Keeper: Amulet. Students will also read comics of their 
choice, on their own, which they will use for class assignments. This class covers some 
ELA standards. Some texts will be presented and read in class together. Longer texts 
will be read outside of class and discussed as a group. 
We will have an overarching theme of adventure and Identity. 
 
Your child will be successful if they enjoy graphic novels, can read and comprehend at 
a 5th grade level and write at the paragraph level. This class is literary analysis. Your 
student will be successful if they have strong comprehension skills and are ready to 
move to the next step of analyzing literature. 
 
Expectations: 
This class will include homework, typically an hour per week. Much of this is reading 
so it will depend on your child’s reading pace. We are reading comics; they tend to go 
faster than novels. Students will be expected to complete readings outside of class 
and come to class prepared to discuss. Some writing assignments will need to be 
completed outside of class.  
 
Learning goals / skills to be developed by the end of the term: 
 
Students will be able to… 
Define what a comic is and the unique contributions of this medium. 
Analyze an author’s choices concerning setting, visuals, point of view, 
characterization, and word choice  
Explain symbolism and time as depicted in comics 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 109 
Read and comprehend literature and informational texts at grade level and 




* Books will be discussed on the week they are listed. Readings should be done 
before the book is to be discussed * 
    If a text was not provided to students, then it will be read and discussed in class on 
the date listed.  
 
Week 1 Topic/Learning Activities: 
Introductions and expectations 
Pre-assessment-  
What is a comic 
Introduction to reading graphic novels  
 
Week 2 Topic/Learning Activities: 
Slideshow on influential comic book authors  
 
Introduction to Rapunzel’ Revenge 
Discuss pages 1- 72  
Comic strips 
What is a comic? 
         
Week 3 Topic/Learning Activities: 
Rapunzel’s Revenge pages  
 
Week 4 Topic/Learning Activities: 
Discuss Rapunzel’s revenge and compare to the traditional fairytale 
Citing evidence to support claims 
 
Week 5 Topic/Learning Activities: 
        Calamity Jack  
        Elements of a story/comics 
How to draw/outline a comic 
4 panel outline/summary of  
 
Week 6 Topic/Learning Activities: 
Informational texts/Science Comics- 
Informational text assignment - Teach/inform us in 3 panels or a page 
 
Week 7 Topic/Learning Activities:  
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Students Present informational text panels 
Assignment semi-autobiographical 3 panel comic-  
Stone keeper amulet  
Character assignment  
       
Week 8 Topic/Learning Activities: 
The Stone Keeper: Amulet 
Super fight  
 
Week 9 Topic/Learning Activities: 
30 item Kahoot  
 
 
       To be covered if time allows 
Who’s your Superman 
Individual classic superhero comics  
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DCS Class Syllabus - Beginning IEW 
Course Title: Beginning IEW                                                         Grades: 3-7 
 Day/Time: Wednesday 10-10:45 
 
Course Instructor: Carol Johnson      Email: 
cjohnson@dallascommunityschool.org 
 
Term: Fall 2020 
 
Course Description: 
Students will develop their writing skills as they write on a variety of enjoyable, 
fiction and non-fiction topics. Perfect course to start with for the new or reluctant 
writer. This course is interactive and strives to make writing enjoyable. The instructor 
will correct/edit all work and give detailed feedback on each assignment. This is a 
YEAR-LONG class.  
 
Expectations: Students will need to be prepared for class with paper, pencil, and 
completed assignments from prior week. This class does involve homework every 
week. Students will feel successful if they can read and write at the paragraph level. 
This class will include time to write. Typical online lessons will include an instructor 
presentation, group practice of skills, in-class writing opportunities, peer review, and 
instructor feedback. Some lessons may end a little early with the expectation that 
students will use the remaining time to complete writing projects (10-15 minutes). 
 
Learning goals / skills to be developed by the end of the term: 
Students will complete multiple pieces of writing concept to final draft.  
Students will learn to apply feedback, review, and revise writing. 




Week 1 Topic/Learning Activities: 
Introductions and expectations.   
Pre-assessment writing and sharing 
Practice with turning work in and receiving feedback 
Mad Libs? 
 
Week 2 Topic/Learning Activities: 
Note making and outlines -learning to create an outline 
Who-which clause 
Student outline is due next class 
 
Week 3 Topic/Learning Activities:  
Note making and outlines-using outlines to write paragraphs 
The -ly adverb 
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Week 4 Topic/Learning Activities:  
Note making and outlines-using outlines to write paragraphs 
Peer review and editing 
 
Week 5 Topic/Learning Activities: 
Retelling narrative stories 
Students will learn to organize a story in its three sequential parts. 
vocabulary review  
 
Week 6 Topic/Learning Activities: 
Retelling narratives 
Writing a narrative story- include all three parts 
Outline of fairytale narrative is due next class 
  
Week 7 Topic/Learning Activities: 
Retelling narratives- revising outline into a final draft  
Quality adjectives- -ly adverbs  
Final draft of fairytale narrative is due next class 
  
Week 8 Topic/Learning Activities: 
Editing and peer review of Fairytales  
Summarizing a reference- learning to write reports from a single reference 
Identifying references and accessing them 
Citing sources-basic  
A beginning draft/outline of a report on an animal, state, famous person, place, 
or event due next class meeting 
 
Week 9 Topic/Learning Activities: 
 Holiday 
 
Week 10 Topic/Learning Activities: Nov. 18 
Summarizing a reference- learning to write reports from a single reference 
Topic sentences 
Clincher sentences 
A rough draft of the report will be due next class 
Thanksgiving week falls here  
 
Week 11 Topic/Learning Activities: Dec. 2nd  
Summarizing a reference- share, peer review, and edit reports 
Strong verbs  
Formatting and adding visuals  
Final draft of report due next class  
 
Week 12 Topic/Learning Activities: Dec. 9th 
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Intro to writing from pictures- creative writing from sequential pictures.  
Writing from pictures- 3 paragraph writing from sequential pictures 
Create, share, and edit rough draft in class 




Week 13 Topic/Learning Activities: Dec. 16th  
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DCS Class Syllabus - Beginning IEW 
Course Title: Beginning IEW term 2                                            Grades: 3-7 
 Day/Time:  
 
Course Instructor: Carol Johnson       
Email: cjohnson@dallascommunityschool.org 
 
Term: Winter 2021 
Course Description: 
This class follows the cycle and philosophy of the Institute of the Excellence in 
Writing. Students will develop their writing skills as they write on a variety of 
enjoyable, fiction and non-fiction topics. Perfect course to start with for the new or 
reluctant writer. This course is interactive and strives to make writing enjoyable. This 
is a YEAR-LONG class. This term we will be repeating the writing cycle and focusing 
on writing dress-ups.  
 
Expectations: Students will need to be prepared for class with paper, pencil, and 
completed assignments from prior week. This class does involve homework every 
week. Students will feel successful if they can read and write at the paragraph level. 
This class will include time to write. Typical online lessons will include an instructor 
presentation, group practice of skills, in-class writing opportunities, peer review, and 
instructor feedback. Some lessons may end a little early with the expectation that 
students will use the remaining time to complete writing projects (10-15 minutes). 
 
Learning goals / skills to be developed by the end of the term: 
Students will complete multiple pieces of writing concept to final draft.  
Students will learn to apply feedback, review, and revise writing. 




Week 1 Topic/Learning Activities: 
Introductions and expectations.   
Pre-assessment writing and sharing 
Practice with turning work in and receiving feedback 
Mad Libs 
 
Week 2 Topic/Learning Activities: 
Note making and key word outlines -learning to create an outline 
Who-which clause 
Student outline is due next class 
 
Week 3 Topic/Learning Activities:  
Note making and key word outlines-using outlines to write paragraphs 
Peer review and editing using checklists 
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The -ly adverb 
 
Week 4 Topic/Learning Activities:  
Retelling narrative stories- story sequence 
Students will learn to organize a story in its three sequential parts. 
vocabulary review  
 
Week 5 Topic/Learning Activities: 
Retelling narratives- story sequence 
Writing a narrative story- include all three parts 
 fairytale narrative is due next class 
  
 
Week 6 Topic/Learning Activities: 
 Retelling narratives- revising fairytale into a final draft  
Editing and peer review of fairytales  
Quality adjectives- -ly adverbs  
 
Week 7 Topic/Learning Activities: 
 Summarizing a reference- learning to write reports from a single reference 
Identifying references and accessing them 
Citing sources-basic  
An outline/rough draft of a non-fiction report due next class 
 
Week 8 Topic/Learning Activities: 
Summarizing a reference- learning to write reports from a single reference 
share, peer review, and edit 
Topic sentences 
Clincher sentences 
Formatting and adding visuals  
A final draft of the report will be due next class 
 
Week 9 Topic/Learning Activities: 
Intro to writing from pictures- creative writing from sequential pictures.  
Writing from pictures- 3 paragraph writing from sequential pictures 
Adverb clause and because clause 
Strong verbs  
 
Week 10 Topic/Learning Activities:  
Additional practice writing from pictures 
Writing from pictures- revised 3 paragraph writing from sequential pictures due 
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DCS Class Syllabus - Term 3 of Beginning IEW  
Course Title: Beginning IEW term 3                                           Grades: 5-7 
 Day/Time: Wednesday  
 
Course Instructor: Carol Johnson       
Email: cjohnson@dallascommunityschool.org 
 
Term: Spring 2021 
Course Description: 
This class follows the cycle and philosophy of the Institute of the Excellence in 
Writing. This cycle is largely based on using key words to summarize and restate 
mentor texts. Beginning IEW focuses more on mentor texts than original writing 
however, there are opportunities for creativity. Students will develop their writing 
skills as they write on a variety of enjoyable, fiction and non-fiction topics.  This 
course is interactive and strives to make writing enjoyable. This is a YEAR-LONG 
class. This term we will be starting with summarizing a reference and then repeating 
the writing cycle.   
 
Expectations: Students will need to be prepared for class with paper, pencil, and 
completed assignments from prior week. This class does involve homework every 
week. Students will feel successful if they can read and write at the paragraph level. 
This class will include some time to write. Typical online lessons will include an 
instructor presentation, group practice of skills, in-class writing opportunities, peer 
review, and instructor feedback. Some lessons may end a little early with the 
expectation that students will use the remaining time to complete writing projects 
(10-15 minutes). 
 
Learning goals / skills to be developed by the end of the term: 
Students will understand the role of key words in the IEW writing process. 
Students will complete multiple pieces of writing concept to final draft.  
Students will learn to apply feedback, review, and revise writing. 
Students will refine the structure and style of their writing. 
 
 




Week 1 Topic/Learning Activities: 
Introductions and expectations.   
Pre-assessment writing and sharing 
Clincher sentences  
 
Week 2 Topic/Learning Activities: 
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Summarizing a reference- learning to write reports from a single reference 
Identifying references and accessing them 
Citing sources-basic  
An outline/rough draft of a non-fiction report due next class 
Practice with turning work in and receiving feedback 
 
Week 3 Topic/Learning Activities:  
Summarizing a reference- learning to write reports from a single reference 
share, peer review, and edit 
 
Week 4 Topic/Learning Activities:  
Topic sentences 
Clincher sentences 
Formatting and adding visuals  
Mad libs practicing parts of speech  
A final draft of the report will be due next class 
Peer review and editing using checklists 
 
Week 5 Topic/Learning Activities: 
Note making and key word outlines-using outlines to write paragraphs 
The -ly adverb 
Note making and key word outlines -learning to create an outline 
Who-which clause 
Student outline is due next class 
 
Week 6 Topic/Learning Activities: 
Retelling narrative stories- story sequence 
Students will learn to organize a story in its three sequential parts. 
vocabulary review  
 
Week 7 Topic/Learning Activities: 
Retelling narratives- story sequence 
Writing a narrative story- include all three parts 
  narrative is due next class 
  
Week 8 Topic/Learning Activities: 
Retelling narratives- revising fairytale into a final draft  
Editing and peer review of fairytales  
Quality adjectives- -ly adverbs  
 
Week 9 Topic/Learning Activities: 
Intro to writing from pictures- creative writing from sequential pictures.  
Writing from pictures- 3 paragraph writing from sequential pictures 
Adverb clause and because clause 
Strong verbs  
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Week 10 Topic/Learning Activities:  
Additional practice writing from pictures 
Writing from pictures- revised 3 paragraph writing from sequential pictures due 
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DCS Class Syllabus - English 6-8 
Course Title:                                        Grades: 6-8 
 Day/Time: Tuesday 12-12:45 
 
Course Instructor: Carol Johnson      Email: 
cjohnson@dallascommunityschool.org 
 
Term: Winter 2021 
 
Course Description:   
Build academic and writing skills (grammar, spelling, and editing) in this fun and 
interactive game-based class. We will explore grammar, punctuation, and language in 
a variety of writing forms including short stories, poetry, notes, letters, paragraphs, 
songs, mad libs, and more. Writing and editing will be fun in this class as we play 
games, do collaborative projects, and even create our own choose your own 
adventure and mad libs. This class meets some language arts standards.  
 
Students will need access to some Google apps. 
 
Learning goals / skills to be developed by the end of the term: 
 
Students will be able to use grade level grammar, punctuation, and editing.  
Students will understand the editing and peer review process.  
Students will increase spelling ability.  




* Mad Libs and similar quick ELA practice games will be used most weeks as time 
allows * 
 
Week 1 Topic/Learning Activities: 
 Introductions and expectations.  
Pre-assessment tools  
Accessing DCS email and Google drive 
Practice collaborating,sharing, and peer editing 
 
Week 2 Topic/Learning Activities: 
Yankovic “Word Crimes”  
Working on formatting, spelling, grammar, and English as we make a poster 
representing word crimes 
 
Week 3 Topic/Learning Activities: 
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A letter from a far: writing letters and digital communication 
 
Week 4 Topic/Learning Activities: 
Poetry short stories parodies 
 
Week 5 Topic/Learning Activities:  
 
Week 6 Topic/Learning Activities: 
Work on parodies  
 
Week 7 Topic/Learning Activities: 
Song lyrics and parodies  
How to write and format song lyrics and different types of poetry  
kahoot  
 
Week 8 Topic/Learning Activities:  
Digital choice board  
Working on parts of speech, common grammar mistakes, frequently misspelled  
words, sentences and review of  
some topics we have previously covered. 
 
Week 9 Topic/Learning Activities: 
Creating a collaborative choose your own adventure story with Google sides.    
Working on basic sentences, 
paragraphs, spelling, and grammar as we create interactive stories.  
 
Week 10 Topic/Learning Activities:  
Creating interactive multimedia blog posts 
Working on paragraphs, essays, spelling, grammar, formatting and sources 
 
Week 11 Topic/Learning Activities: 
Learning stations 
Practice writing response paragraphs, sharing, discussing, and peer editing 
 
Week 12 Topic/Learning Activities: 
Comics 
Writing and formatting dialog. 
Using visual communication to communicate 
A look at political comics and memes  
 
Week 13 Topic/Learning Activities: 
Grammar games  
Final Kahoot assessing skills we have worked on 
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DCS Class Syllabus 
 
Course Title:  Writer’s Workshop                                Grade/age range: 2-4 
 
Course Instructor: Carol Johnson     Email: cjohnson@dallascommunityschool.org 
 
Term: Winter 2021 
Monday 11:30-12:15 
 
Course Description (11 weeks long):   
Writing Workshop is an organizational framework for teaching writing in a more structured way. Class will include: 
a mini-lesson, work time, and share time. Students use a variety of written forms to work on writing skills. 
Students will create lists, a picture story, a letter, an informational poster, poetry, a short story, etc.… Students 
will also plan for and write a short, illustrated story. This class is designed for the advanced second grader through 
4th grade. Students will be asked to practice writing skills outside of class. 
Your child will be successful if they can read and comprehend texts at a second grade level, can write a basic 
paragraph, enjoy writing for a variety of purposes, and can follow sequential directions. 
 
Learning goals / skills to be developed by the end of the term: 
1. Write routinely over long and short timeframes for a variety of tasks, purposes, and audiences.  
2. Learn to apply the writing process to a variety of writing genres including editing and completing multiple 
forms of writing.  
       3.  Participate as members of a writing community, offering feedback to peers throughout the writing 
process. 
       4. Students will be exposed to the variety of everyday uses for writing.   
       5. Demonstrate a command of the conventions of English grammar and usage when writing and speaking.  
 
 Weekly Plans:  
 
Week 1 Topic: 
 “Get-to-know-you” 
 Introductions to class format and expectations 
 Informational posters 
Week 2 Topic: 
 Lists 
 Purposes, types, examples 
 Strong vocabulary and vocabulary resources 
Week 3 Topic- Holiday 
Week 4 Topic: 
 Writing a letter 
 Personal and business letters 
 Email 
 How to address a letter 
Week 5 Topic:  
 Picture stories 
Comics vs. illustrated story formats 
Writing dialogue  
Week 6 Topic:  
 Short story 
 Elements of story 
 Writing process and editing with a checklist 
 *Homework will be more extensive this week* 
Week 7 Topic- Holiday 
Week 8 Topic: 
 Short story 
 Rough draft to final draft 
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Week 9 Topic: 
 Poetry 
 Introduction to various types of poetry 
Week 10 Topic: 
 Short, illustrated book 
 Elements of a book 
 Storyboarding 
 *Homework will be more extensive this week* 
Week 11 Topic:  
 Sharing work 
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Appendix B: Supervisor Observations 
Winter Supervisor Observation 1 
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Spring Midterm CPAST Supervisor Evaluation P. 1, 3 
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Spring Term Summative CPAST P. 1,  
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Spring Supervisor observation 1 
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Appendix C: Lesson Plans  
Lesson Plan          Teacher Candidate:   Carol      Johnson         Date of Lesson:  
Lesson Title/Description: Rapunzel’s Revenge Episodic Structure 
Lesson #     4   of       10    Time Allotted for this Lesson: 50 minutes  
Standards:  
CCSS.ELA- 
LITERACY.RL.7.1 Cite  
several pieces of textual 
evidence to support analysis 
of what the text says 
explicitly as well as 




Analyze how a particular 
sentence, chapter, scene, or 
stanza fits into the overall 
structure of a text and 
contributes to the 
development of the theme,  
setting, or plot  
Central Focus:   
Students apply a range of strategies to 
comprehend, construct meaning from, 
and interpret texts verbally and in 
writing.  
Learning Targets:  
 Analyze how a scene 
contributes to the overall 
development of the plot  
Pre-Requisite Knowledge and/or Skills: Students need to have read Rapunzel’s Revenge. Students need 
knowledge of basic comic terms including gutter and symbol. They need to basically know how break out 
rooms work. A basic understanding of plot is needed.   
How I know the students have this: In a prior class students learned about comic terms and created their 
own comics demonstrating  how a “gutter” can be used by an author. Students were previously assigned 
Rapunzel’s Revenge most of the students reported finishing it in one day. Students have been introduced to 
and practiced gathering evidence in break out rooms. This is a 6-8th grade class and the prerequisite skills 
for success were given in class description.  
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Academic language that will be used in lesson: Analyze, 
Identify   
Vocabulary: gutter, episodic structure, evidence, panel  
Strategies and opportunities for supporting academic language:  
Modeling, group practice, worksheet,   
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary 
connections that will be made during the lessons:   
Students chose to take the class because they enjoy graphic novels and comics. Many of the students have 
read this book before and enjoy it so much they took the class knowing they would re-read it. This is our 
second week studying Rapunzel’s Revenge. Students previously looked at the gutter of a comic and how 
an author uses it to advance a story. Today they will review these gutters and their connection to a story 
before they then look at the structure of RR and how specific pieces and scenes in that structure further 
the plot making a connection to gutters and specifically how the a story is told in comic form. Several 
students are taking other classes I teach that are also working on using evidence to support claims.   
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural diversity, 
students without prerequisite knowledge, etc.)   
Group work and discussion scaffolds student knowledge. Students were given accommodations on the in 
class writing and homework according to their IEP or plan with parents. This includes allowing some 
students to dictate their ideas or use sentence stems. Some students are given extra processing time or 
advance knowledge of the questions so they can prepare their answer. This includes putting a topic or 
question in chat in advance so the student has extra think time.   
Assessments   
 1. Evidence collected during/as a result of this lesson:  
• 5 star rating   
• Discussion answers  
• Group observation and shared group answers  
• Homework with 4 of their examples of analyzing an episode of the text   
 2. Summative assessment is __6  classes after this lesson  
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Materials/Equipment/Supplies/Technology/Preparation:  worksheet, text, document camera, zoom, 
break out rooms (knowledge of how to run them), 2 students comics from prior class, visuals noted in 
lesson plan,  
Procedure:  Teacher Does………. Procedure:  Students Do…….. 
 
Time Business/arrival- Greet students, renumber/ 
name them, set groups (2 groups of 1-4), 
make sure Stephen has gutter comic.   
Motivation/Hook:  
5 point rating : Students rate Rapunzel’s 
Revenge  on a 5 star chart (use visual). 
Encourage them to share their rating and 
why, emphasize the why.  
Business/arrival- Get their supplies, share about 
their classes  
Motivation/Hook:  
Hold up # of fingers that relate to their rating of 
Rapunzel's’ Revenge. Think about and share why 
they gave it that rating. They can use chat. 
 Teaching/Intro:  
Introduce the agenda for today  
• Practice discussing gutter comics  
• Review gathering evidence  
• Look at episodic structure of RR - how the 
plot moves along  
Recap how we used breakout rooms last 
week= to gather and discuss evidence and 
how the author transitioned to the main 
setting of the book from fairytale setting to 
Old West and remind how this is where the 
“fracture” of the fairytale starts.  
 Who remembers why Hale moved the 
setting of Rapunzel to the Wild West? Hint 
about video from last week if needed  
Teaching/Intro:  
Listen  
Answer question and share reasons and ideas   
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 Teaching/Group Application:  
Review and prep for groups  
With your group you gathered visual 
evidence/symbols that the author left about 
the main setting of the book and how the 
author transitioned from a traditional 
fairytale to fractured version RR  
Share out of Group Examples  
What is one example your group came up 
with?   
Make sure students refer to examples using 
Page/Panel   
Teaching/Group Application:  
Recall group work and evidence   
Share group examples   
Refer to written notes   
 Teaching/Group Application:  
Intro the groups   
Set purpose- practicing breakout rooms to 
become more comfortable discussing as a 
group and accomplishing a task   
Explain breakdown of groups. Two people 
that will be presenting Gutter Comics: Lucas 
and Stephen   
Remaining group members will contribute in 
the order they are numbered. They are 
discussing what they think happened in the 
gutter.   
Bring up group norms doc  Review 
group norms and give them 
opportunity to add or clarify norms  
Teach “Thank You - pard’ner” gambit  After 
discussing with their group they will thank 
their partners by pretending to tip their hat 
and say “thank you pard’ner”. This relates to 
the Western theme of the book.   
Teaching/Group Application:  
Know the purpose  
Contribute norms, ask questions, understand how 
groups will function   
Participate in “thank you pard’ner”   
 
TEACHING ENGLISH LANGUAGE ARTS USING COMICS 138 
 Group Application:  
Set up and start the break out rooms, send 
broadcast messages, circulate through the 
rooms, make sure every student contributes, 
encourage students to give their why or refer 
to evidence  
Broadcast “tell your group “thank you 
pard’ner”   
Share out “What is one thing discussed in 
your group you would like to share “  
Group Application:  
Presenters present, other members discuss, coach 
team members if needed   
Break out rooms  
First student shares their Gutter comic (homework 
from a previous week) other students contribute in 
their numbered order either what they think 
happened in the “gutter”, questions, or a comment 
related to comics  
Participate in the gambit/thank you   
Remember and share something from their group  
 Teaching/Group Application:  
Define and introduce Episodic structure 
What do you notice about the plot and 
action of the book especially after she meets 
Jack?   
Make sure they bring up   
• Repeating  
• Smaller conflicts  
• Examples  
Episodic structure- many adventure stories, “a 
series of stories linked together with the same 
characters, place, and theme. There is the 
same overarching story line but each 
individual episode has its own challenge and 
outcome”- Type in chat   
Can you think of an example of one of these 
episodes in RR? 
Teaching/Group Application:  
Think, recall, share  
Takes notes  
Share an example  
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 Teaching/Group Application:  
Begin Episodic structure worksheet   
Use document camera- show pg. 81 Jack and  
Rapunzel find Antler man   
“together we’re going to identify the 
objective, challenge, and outcome of this 
scene”   
Have students take a few minutes and skim 
pg. 81-86 to familiarize themselves with the 
episode   
Model filling out the objective, challenge, 
and outcome of #1 on the worksheet.  Ask 
for student input, model correct answers  
Teaching/Group Application:  
Look at scene  
Skim pg. 81-86 looking for objective, challenge, 
and outcome  
Watch and contribute ideas from skimming the 
story  
 Closure:  
Assign homework   
Homework is to finish the final three 
episodes on the worksheet. Next class we 
will review and work on finding evidence to 
support your claims   
Questions ?   
Closure:  
Listen  
Write down homework   
Know where to get worksheet  
Ask any clarifying questions 
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:  This lesson 
was primarily guided by Social Learning Theory, Constructivism, and modeling. Prior knowledge is 
activated, and connections made through discussion and group work. The group learning through 
collaboration is an example of Social Learning Theory. Students skimming the text and making their 
own predictions about the scene they read is an example of Piaget’s Cognitive Constructivism. An 
example of how to do the homework is modeled for students which should raise their expectancy of 
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Appendix D: Artifacts  
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